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ABSTRACT 

Described *;n volumes 1 and 2 are the methodology, 
conclusions, and recommenaations of a study to determine the impact 
of the Florida Education l-inance Program (FEFP) on special programs 
for exceptional children in 10 school districts and on educational 
program development in five residential institutions* Noted are 
aspects o£ the FEFP Act (1973) such as requiring change from 
instructional units to full-time equivalents (FTE) as the basic 
revenue allocation unit for funding the 15 special programs* 
Discussed are the funding histories of the Department of Education 
(DOE) and the Department of Health and Behabilitation Services 
(DHBS) , and the case study methodology involving interview schedules 
and data report forms. Given for the 10 districts are conclusions and 
recommendations regarding assignment of students and teachers, 
identification and classification of students, initiation and 
deletion of special programs, and provision of programs in rural 
areas* Reported for the five residential institutions are advantages 
and disadvantages of the FTE program related to teaching staff, 
curriculum design, program availability, and identification and 
classification of students. Major results are given to indicate 
cautious optimism regarding improvement of school programs by FEFP, 
and advantages of FEFP in areas such as reduced teaching load and 
improved programs in institutions. Ten tables summarize responses to 
questions, comments, and recommendations by administrators, 
coordinating principals, special teachers, speech therapists, 
counselors, and DHBS personnel* (MC) 
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The two purposes for thi$ sr'jdy were; (l) to determine the impact of the 
Florida Education Firrance Progran. ^F.E.F.P*) tpon special programs for 
exceptional students In ten selected school districts, and (2) to determine the 
capability of F.S.F.P. to generate funds and provide a ba^;is for program 
dcvclo^iment for students in Florida's public residential institutions. The 
first purpose (F^E.F.P. Impact purpose) relates to the Oepc>rtment of Education 
(D.O.E,) ; the second purpose(F.E,F,P, Cepabi 1 ity purpose) relates to t!*e 
Department of Heolth and f^chabt 1 1 ta t rvc Services (0,K«R,S«). 

The report of this study Is presented in two volumes* In Volume Onc^ 
Chapter One describes the problems investigated, offers background infornation 
concerning past and present funding of both the Department of Education end the 
Dcpart^^ent of Health and Rehabilitative Services^ describes the case Study methodology 
used to investigate the problcfns, and explains the method of developing the case 
study interview schedules and data report forms. Chapter Two presents the 
concUisions and recommendations relating to the Department of Education F.E#F#P. 
Inpact purpose* Chapter Three presents the conclusions and reconvnenda t j ons of 
the Heolth and Rehabilitative Services F.E.F.P. Capability purpose. In 
addition, some fisca! data provided by D,H,R.S. ore presented and their 
iMplications discussed. Chapter Four contains the surrrnary tables of the Interview 
cLna presented by each position interviewed across aU ten districts for D.O.E.^ 
anj f-resented by coch position interviewed across all five institutions for D.H.R.S. 

Volume TwOj Chapter One. contoins case study data presented separately for 
cacM o*' the ten districts ifitcrvJewed. Counties arc designated by letter to 
provide anonynity. Chapter Two includes summary tables of descriptive data 
relating to the specific interviews conducted tn the ten districts. Chapter Three 
included desciiptWe data relating to the specific intcrvfews conducted for each 
of the five D,HJLS* institutions visited. Also included !n Chapter Three ore 
coppps^risons of teacher salary ranges of D.tKR.S. and selected districts. 
Chapter Four discusses the l<r^ntations of the sLudy. A glossary is Included* 
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CHAPTER I 



A STUDY OF THE EFFECTS ON SPECIAL PROGWHS FOR EXCEPTIC'tAL STUDENTS UPOH 
THE IMPLEHEHTATION OF THE FLORIDA EDUCATIONAL FINANCE PROGRAM AND 
THE EFFECTS OF THE FLORIDA EDUCATIONAL FINANCE PROGfWM WITH RESPECT TO ITS 
CAPABILITY TO GENEftATE FUNDS AflD.PftOVlOE A BASIS FOR PROGRAM DEVELOPMENT 
FOR STUDENTS IN PUBLIC INSTITUTIONS. 



The Depa rtffient of Educa t ion Prnbl en : 

The problem was to detcrmire the Impact of the Florida Education 
Finance Program (f.E.F.P.) upon special programs for exceptional 
students in ten selected school districts. 



The Oepar tm e nt of Hea I th and Re habi U tat i ve . Services Problem ; 

The problem vjas to determine the capability of the Florida Education 
Finance **rogram to generate funds and provide a basis for program 
dcvelopi.ient for students in Florida's ptiblic residential Institutions. 
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THE nOFtlDA EDUCATIONAL FIHANGE ACT OF 1973 (FEFP) 



The 1973 Florida Legislature passed an educational funding bill to upgrade 
the historic Hininu:n Foundation Program v^hich is a so*called Strayer-Haig type. 
The St rayer-Hai g moJe I Is: 

S . =e . u . * r^' V . 
til I 

Sj- state support for any school district 

e.=:an educational program in dollar terms. Under the 
FEFP the base student cost times the program cost 
factor (weighting) would equal e# Using educabic 
mentally retarded program as an example^ $581 (base 
student cost) x 2.3 (program cost factor) ^ $U336#30 (e), 

Uj= number of units of educa 1 1 ona 1 need. Under the FEFP 
this will be full'-time equivalent students. FTE = 
dumber of students ^ Number of hours students 

enrolled in program attend program 

Nunber of hours per v/eek 
a full-time student at that 
grade I evel a t tends school 

r"= local qualifying rate. Ttie indicated a constant with, 
each dfstrlct levying tfie same nurnbcr of mills. 

Vj= assessed valuation of money exempt property in any county, 

Hdjor features of the new are (l) a change from instructional units to 
full-time equivalents (FTE) as the basic revenue allocation unit; (2) substantial 
school disti^ict ef^ua 1 i;^a t ion; (3) weighted factor for varying costs; and {'0 o 
co.-.-fcprciicns 1 ve infonr^at ion sysVemwith school^by*school assessment and accounting. 
Thi- locjisloture budgeted an additional $132 million increase in state funding to 
pay for Lhc prOgra^i. 

There are four program types under FEFP with cost foctois as follows; 



Bas i c Pr og rji^s Cost Factors 

Ki nde rga r t enj grades 1 ^ 2» 3 » t . 20 

Grades h ,S J ,0 1*00 

Cddes 11 and 12 K 10 

Sppxja 1 f^ ron^rj3jVts fo_r Except iono j S tudents 

Edutabie mentally retarded 2.30 

T ra i nabi e .Tonta 1 1 y reta rded 3 . 00 

P!iysica1ty handir.apped 3.50 

Physicd! and occupational therapy 1 G.OO 

Sp:-cch therapy I lO.OO 

Vcoi ' 't.OO 

Vl:;naMy hdndicaoped I 10. OO 

Visually handiC'::f;ped 3.50 

E^^Dtionally disturbed 1 7.!iO 

£n:^t i ona llydistu^'bed 3.70 

SoclaHy maladjusted 2.30 

SppGc i f i c I earn i rtg d i sabM i t y I ' 7 ^ 50 

Specific learning disability 2-30 

Gifted I ^ 3-00 

Hospital and ho^etiOund 1 15. CO 
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Spec ia I Vocational - Technical Programs Cos t Factors 

Vocational education I T*."25 

Vociit I ona I educa t i on 1 1 2.6^ 

Vocal iona 1 ec'ucat i on 1 1 1 2.18 

Vocational education IV 1,63 

Vocational education V } tkO 

Vocational education VI IJ7 

Special A du U Ger^eral Education Programs 
Ac'u 1 1 basic education and adult 

iiigh school 1 ,60 

Co.7ijTiunity service 1.30 



As vje indicated^ there are fifteen special programs for exceptional 
sLiidents with cost factors varying from 2,3 to 15. The higher cost factors 
result fro.li standards established in enabling legislation and state bo^rd 
ri'ou lations relative to: (l) Spec ia 1 d i agnos t ic procedu res such as Ind i v i dua 1 
ps ychol eg i ca 1 fxa^nination by a school psychologist; (2) a pupil/teacher ratio 
if.uch lower than that fo^" regular education so as to permit more [ndi v i dua Mza t Ion 
of i ns t jruc t i On ; (3) special equipment and fraterlals Such as large type and 
braille books for the visually handicapped; and \M) ancillary services to 
supplement the regular o; Special education class pro-^rans and to maintoin 
liaison vnth connunity agencies also providing services to the child. 
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Depa rtrecnt of Educdt ton Background 



Beginning with the Florida School law passed In to provide for the 

*^physicolly ha nci i copped*' children and extended by an amendment passed In 19^45 
making provision for the mentally retarded public school student, Florida gave 
recognition to State responsibility in the provision of instruction and 
fac ! I i"t i cs for except i ona I chi Idren In district school systems , Vhen the 
H'miniu::^ Foundation Procram (KFP) was passed in \^Uy ^ broader provisions were 
made fo-^ special education to meet the needs of all exceptional children in so 
far as practicable by permitting t he ,es t ab I i shT»ent of special instruction units 
for exceptional children from State funds. 

Tlie Special Legislative Session on Education in I968 passed legislation 
requiring each district school board to provicSe appropriate programs of special 
Instruction by I973"7^*» The Legislature provided Increased funding for exceptional 
child instruction units as well as specral funds for facilities, equipment, and 
te*icher trjintng to fully i:T^pler.ient ttie prograrn in five years. 

After four y^ars of the legislative thrust to serve all exceptional children 
by 1972'73» the status of school district programs is outlined In Table I below: 



EXCEPTIONAL CMILD EDUCATI OH. 1972- 73. STATE OF FLORIDA 



EduCablL- /''.cntally Retarded 


Tct. "hers 
1,786 


// Students 
25,^*76 


Ua 1 1 i nq List 
1.993 


Trainable Mentally i<etarded 


36') 


3.636 


35'i 


Pti/sico!l>' llandictipped 


137 


1 ,620 




Hosj.1 i t i zed and Uornebound 




C.6i»7 


7f* 


Speech and Hea r 1 ncj 


500 


t*7,09't 


6.392 






16 


V i s i on 


71? 


909 




Gi f ted 


173 


I2,5S5 


2.)'i5 


Emot i On;) 1 1 y Disturbed 


213 


3.633 


1.379 


Specific Learning Dis^sbiltty 


h22 


S,7uO 


3,780 


Soc i'a 11', M-:) 1 ad j LIS ted 


80 




56 


Ji'veni U" Slic 1 1 fcrs 


61 


957 




CoTiprCrKMlS i 


1 5f4- 






Si)f»e rv i sor '/ and Speciti\ Tcacliers 


307 






Spec i d 1 Sltv i te 


1 3?> 






TOTALS: 


" 't,6?7' 


n'i,bo6 


I6.20't 



The Burcju of Education for Exceptional Students requested Title V. Section 503 
Elementary and Seconc^^My Education Act (ESEA) funding of a contract In order to 
r,)Cct the rcqu I rerK-ntL of tfic Cor^;i ss i one r of Education's priorities for I973"7^* 
and iy>^*/C for Deparlnient of Ec'; cation opcrotlons^ na,^cly to **impro^'e procedure 
for analyzin;^ diila at^d for tr.oditying f^.ollcics ar^d praclEces to achieve 
obj <2c t i voti A ContracL v;as effected bctwtu^n th*,- Depa r tr^ien'. of Education and 
tJic Division of Un i ve : s i t i eti on behalf of Florida State University to determine 
tfhC Impact of the Florida Educaiion Finance Act of 1973 upon the ediicallonal 
prD{ra7i for the exceptional student in ten solectcri sclioot districts, as related to: 
(l) Gssi-a^?nl o students, {?.) t^tis i<^rnents of to^Chers^ (3) Identification and 
c I dss i fl c d t i ofi of s tuflcnt s , ('0 cu r : i cn I tj'tj odj us t lent s , ( i) r nJ.t iai i on o-- de lot i on 
of special p rograr^s , and (C) gcojj aph i ca I fa c tors . 
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T^e contractor agreed to; (I) develop a tiiroline for the activities to 
be carried out under the contract^ (2) arrange for meet fngs of the Task Force 
and Advisory ComTiitioes, (3) review amd summsriie the historical development 
of educational finance as it related to exceptional students in pubHc schools 
in Florida, (^0 develop case study formats dncf data gathcrEng forms, t£) conduct 
on^s ite visits in ton s choot districts, (6) comp i } e in forma t ion, prepare a^^>*^^^ 
Vforking draft of the final report and subiiit to the Task Force by March 19?^* 
for review^ (?) consolidate and revise all conments elicited by the working 
droft and furnish a final report to the Ocpartirent by April 15, 197**. 

Dcpa rtfT.c nt of Hca I th £ful R ehab i 1 i tat I ve Services Background 

Five divisions of the Ocpartirent of Health and Rehabilitative Services provide 
educational programs for children^ youth, and adults. The Divisions include 
Corrections, Mental Health, Retardation^ Vocational Rehobi 1 i ta 1 1 on and Youth 
Services. A)t individLrals served by DHftS are e>cceptlona1 in the sens© that they 
are cither cxotionaily disturbed, retarded, socially maladjusted, or vocationally 
hiindtcappcd, Qne Division (Youth Services) serves children and youth; two 
Divisions (Vocational Rehabilitation and Corrections) provides services for 
younQ adults and adults; two Divisions (Retardation and Mentul Health) serve 
children, youih^ and adults. 

HistoricsMy, i ndi vi dua I i nst f tut i ons have submi t ted Lcgi s !a t i ve Budge t 
f^cc^aes ts for educa 1 1 one 1 p rogranvni ng . More recent 1 y 0 i v i s i ons , and subsequent 
to ^ovcrnmentol reorganization, OHRS have subnitted the Legislative Budget Requests. 
The Division of Youth Services^ for a few ysars, operated its educational prooranii 
under the funding formula (MFP) appl icable to the publ ic schools but no longer 
does so* No oilier Division has operated under on educational funding formula and 
^\\ D i V i s i O'lS , at t lie p resent l irre , plan ec^uca t i ona I p rogr^irr>s v/i thout a fund i ng 
fortnu la . 

Cfiapler 223,051 (Florida Statutes) indicates that the *'public schools of the 
state shall proviiJe thirteen consecutive years of instruction beginning with 
L i ncfc rr^a rten <jnd shall olso provide such instruction for exceptional children as 
r,^y be required by law/' In the same chapter, it is further indicated that 
"public schools, institutions, and agencies providing this instruction shall 
<; T..ri5 1 i tutc ihc uniform free public scliools as provided by Article IX of the 
stote const i ti't ton, , ." 

The Florida Educdtiori Finance Plun o< 1973 did not include the institutions 
of DHRS as one of its features* Neither have previoub state financing plans, 
applicable to the public schools, including the institutions of OHRS, though 
Chopter 2??.0':1 (F l or i do St a tu t es ) pcrnils t^e State Ooard o; Education, upon 
r*oucrit of l^HRS, to achieve iis to standards. Also in the same chapter, it Is 
indicated th.it "tlie D(::j>artmetit of Education r.oy provide supervisory services for 
th:; educai^cn.il progra.ijS of all such (OHRS) schools or i ns t i t^jt « onS . " 

The two chapters cited above n^y result in the conclusion that the rules 
opplicoble to edvicaiional programs in District schools are applicable to educational 
p cocroris in i ns 1 1 tu t ions because both District and instltut fono 1 educa I ton progrdiis 
drc a part of the free public schools or the st^Hc. If the conclusion is accepted 
then It could also be cone 1 uded t ha t tlie f undi ntj of edjcjt i ona I p rograrrs , whe rever 
they OL^cur^ sliould folicv/ the sairc plan and that Legis lat ivcly-^randated educational 
progrers sfiould be provided whetlier the student resides in the District or in the 
i ns t f tu t i on* 
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Whatever the merits of the statements In the preceding paragraph, 
representat tves of DHFIS feet that tKe educational programs of OHKS are Inadequately 
financed* The present contract was effected to ascertain the capability of FEFP 
to generate funds and provide a bdsis for educational program development in 
public Institutions. They recognize that the mandated thirteen years of public 
schooling Is typically interpreted to 3pp1>y to persons under the age of Z\ ar>d 
that other schools, courses, and classes are established at the discretion of 
the district school board, pursuant to '^w or by regulations of the state board-- 
Ch. 228,01 ,( 1) (a) Morida Statutes . Moreover, they recognise that present 
mandated educational pro9rafnm1ng> In addition to generally being interpreted to 
exclude profoundly mentally retarded ind I vi dua I s-* i . e. , The term "exceptional 
students" Ch, 22??,OM,(19) F ior Ida Statutes , means any child or youth. ..and 
includes the following: the educable m^;ntally retarded, the trainable mentally 
re ta rded. ... 

The concern of DHf<S about the adequacy of financing for its educational 
program is timely. Recent developments throughout the United States Indicate thajt 
adequate treatment* includlnij education, is required for I nst i tut tona I I zed persons 
whatever their ago and degree of handicap. Specifically, these developments are 
seen In recent court decisions'^ and in the actions of State Leg I s latu res^v^^^^ in 
Florida and elsewhere. Obviously a court decision in a particular state is not 
binding on another state, yet in time it may beconie so. Similarly, legislation 
in a particular state Is not binding on another state but such legislation does 
reve«fcl trends or developments elsewhere. The cases of Pennsyl vania Association for 
Retarded Chi Idren v. Co . -n-fionwca 1 1 h of Pennsylv ania (l97iy7^, HI I Is v. Board pf 
Educat ion o£ Xhe Oj.s t r l e t of C oliiml>ia "?r972T and Wyat t v. St Ickney and _thk State 
of AlaboTa yield decisions which s^jpport the handicapped individual's right to 
education regardless of his degree of retartSatiow. The decision I n Uyat l also 
hoi ds t hat f ns t p ru t lona I i 7ed ros ! dent s "sha 1 1 have a r 1 c-ht to . * . educd 1 1 on , su i tod 
to their needs, recarcJIess of atjc^ decree C" retardation or handicappinq 
Condi 1 1 on (Enn j s and Fr icdman , p , 320) < t nca rcera t j on requ 1 res t ha t I ndl vi dua 1 s 
be afforded appropriate treatment^ including education* 

Five states (Indiana, North Dakota^ Rhode Island^ Tennessee, and Wi scons i n) 
have recently enacted So-called '^zero reject'^ education laws v/hich establish the 
right to education fot all children (Ennis and Friednian, p. 836)* 



^vSee, Collins, G.O. and Singletory, E.E. Case law and education of the 
handicapped- Gainesville, Florida; Florida Educational Research and Development 
Counc i 1 , 19?3# 

Ennis^ B.J. and Friedman, P.R. Lega I _r [g_ht_s of _t he menta 1 1 y handicapped ^ 
New York;^ Practicing Law Institute, 197^, 3 Vols. 

Friednan, P.R, Henta 1 reta rda t I on and th .e _iew* A report on current 
court case^. Washington: U.S. OHEW, April, JiJly, October, T973. 

T^***^See, Education Convnlssion of the Statos, A summary of major state legislation 
passed in IS72 relating to the education of handicapped children. Denver: Author, IS)??, 
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A wide variety of Individuals reside In the institutions of OHRS. It can 
be argued that one cannot legislate d choice among the vast array of educational 
procedures for such Individuals in order to assure that adequate educational 
progranvning is provided; that is, one might argue that an institutional population 
is So unique that a financial formula for certain specified pro9rams would be 
unworkable* An educational plan for one Individual might be cont ra ind i ca t ed for 
another. Plaintiffs in the V/ya 1 1 v. St i ckney case countered such an argument by 
pointing out that any habilitation (education) program required a humane physical 
and psychological environment, qualified staff In adequate numbers and Indl v1 dua 1 1 2cd 
trcotrr.cnt plans. They argued th^it the Court did not have to chose a specific form 
of education over another but only had to assure t!iat a number of alternatives were 
avjilable from which direct serviced personnel can chose (See, Friedman, April, 1973, 
p. B) * Since the Court did set standards and established certain s ta f f/res tdent 
ratios, it appears that plaintiffs arguments were presumed lo be valid. 

At the present ti.nie, persons older than twenty years and persons diagnosed as 
profoundly retarded are seen as falling outside the mandated programs covered by 
FEFP, Recent developments, court decisfons, and state legislation previously 
described indicate the need for an adequate financing plan for educational programs 
In public institutions* The present contract w<iS effected to determine whether 
FEFP, If expanded to include the Institutions of OHRS, is capable of generating 
funds for adequ^ite financing of educational programs in Florida's public residential 
Ins 1 1 Lu t i ens * The secretary of HRS, on behalf of the Developmental Disabilities 
State Planning and Advisory Council, initiated the contract to obtain a "FEFP 
Capcibitity Study'\ A contract was effected between OHRS and the Division of 
Uni vLis i t Ics ^ Florida State University, to determine the probable impact of FEFP 
if it v;ere expanded to include the institutions of HRS with respect \o; 

(1) leaching staff 

(2) cu r r I cu I um des i gn 

(3) t:dL5cat i ona 1 asscss'^'ent of students 
f'O prc^^rain ^va 1 1 oi>i 1 1 1 y 

(5) i vient i f i ca 1 1 c^'i ^nri classification of students 

THe f:..". : .".If: lor arrcid lo: 

[)) bt,^olrp a tiri'.^liru lor the iirtivtlios to be Ctirricd out under the contrac. 

(?) ■ -11 : o r ^ r t i s r .f t i;.: TciS k Force rjrui Adv i sory Co-^ini t tee 

{ J ) V i ev-j on J ' hJ t . ! f ^ r or i fo t <^cvt 1 r.>pnt?nt ot" cducat i ono I f i nance for 

'\ ■ ? \ U- \ I ' — ' :^ ;■ f ; 1 t I I , ' : ^ r '; Tl O .■ s . 

('^} : c*:\ b i vi it'^ \r \>c}otlcd W^S t c: j ca I i ot^a 1 programs and to compile 

Jti^?ri {.Httl, ^>;i.:ption of fioc^il data lo be provided by the dcpiirtment) 
f ) i . r c H f (\ r<: 1 1 c{ I ho f i na 1 report and su bmi t to the Tas k Force for rev lev 
(/) C.-. \id,iii oriil revise oil cormiCrUs elicited by t^te working draft and furnlsli 
a f i nt3 1 f E?[^orl lo Xha Deparlnienl by April I?, 157'^- 
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Met hodol oqy : 



The case study method was used to determine the effects of the FEFP on 
exceptional student progranns in the ten schoo\ districts and, cofnbined with certain 
fiscal dcJto supf>lied by DHftS, to estimate the possible effect of FEFP upon 
educa t i ona I pro^jrans of the DHS\S institutions. 

The Bureau of Educa 1 1 on for Exce;>t i ona I Stu dents of the Florida Depa r-tmen t 
of Educatiofi and The Division of PJanning and Evaluation of the Fijortda Department 
of Hea I th and Rehaol litatjvc Services appointe da Task Force and Advisory Commi t tee 
to assist in esiabtisliiny cools and obj ert i ves for tl^e s tudy , to aid in approv I ng 
data collection instrunents and to review and make reconmenda t [ ons on the 
prelininary draft of the final report. The Task Force and Advisory Committees^ 
met with the resciorch team on November 20, 1973 *ind Decernber ^, 1973 to establish 
a set of objectives on v%ibich to base the data collection i ns t ruftients . Dr. Charles 
Forgnone of the University of Florida served as a consultant to the research team 
on development or the data collection i ns t ru^nen t s . The Task Force and Advisory 
Co:*.t;\itteeS net vnth the research team on Oece:nber 20, \973 to review and critique ■ 
t he tenta 1 1 ve i nt e rv i ew sc hedu I es and data co 1 1 ec t ion Inst ruftients . Sugges ted 
revisions were m^ide on the. i ns t runpent s , and a pilot study, using the newly 
revised Inst ruj^icnt s ^ was con due ted In Tay 1 or Count y , De f i c 1 enc I es dl s cove red 1 n 
the interview schedules throuoh the. pilot study were corrected, and separate 
Department of Education Interview schedules were developed for each of the 
fol lowi ng groups of pos i t J ons : ( 1 ) Pr i nc I pa I s , Supe r intendents , Ass i s tant 
Superlntender^ts, Special Education Coordinators, and Finance Officers, (2) 
School Psychologists, Guidance Counselors, and Social Workers, (3) Exceptional 
Class Teachers, {h) Regu )a r Class Teaclie rs , (5) Speech The rap i sts and 1 1 1 nerant 
Resource Teachers. In addition, each district was asked to complete data fo ms 
describing the various exceptional student programs offered v/ithin their district. 
Intcrv*cv( scliedulcs vjere finalized by consultation vn'th DHRS representatives for 
the foMoviino groups of positions: (1) Adiii n i s t ra t i ve Interview Schedules for 
Siipe r i nte?ndent s , Assistant Stipe r I ntendents , Bus i ness Manage rs , Psycholog i s t s , 
and Principals, (?) Teacher interv^ieu Schedules, and (3) Student Interviev-i 
Schedules. A modified version of financial data reporting forms designed at the 
University of Florida for use in studying district school financial data was 
subiittcd by DHRS to all institutions in Dl^lr^S. The aim In using the university- 
design forms was to obtain comparable data fvo:n district antj institutional 
educa t i ona 1 p rotMa'^-is . Unhapp i I y , the a in was not rca 1 1 zed since f inane la I data are 
coded afid collecLt^d differently for the institutions and the districts. Each 
institution atttjmptcd to complete the data forms, but the data furnished were 
genera 1 1 y \ nconi^^ letc and inter nally inconsistent. Di f f crent Intcrjirctations of the 
forjT^s and of educational programs as judged by the responses given were frtade by the 
various institutions. Unfortunately, time limitations were so severe that the data 
forns vjorc" not returned until sonie time after the five site visits so that no 
fo)lov/-up for clarification of the data forms v;as possible even at the five sites. 

In an effort to obtain some cox^arablc data, DHRS representatives utilized 
budget documents to obtain divisional expenditure levels. Since divisions do not 
isolate educational cxpc nd i t urcs , a iietfiodology for securing missing data was 
developed by DHRS representatives and budget officers. Indirect costs were calculated 
as follows for all divisions with the exception of the Division of Vocational 
Rehabilitation which has no indirect costs. The c^^pcndltivc base for Institutional 
adninist rat ion, plant operation, and managc-rient was taken from the budget or 
suppo't documents. Costs from these items v;ere allocated to education by the percent 
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of total tnrwte time spent in educational programSp Representatives of DHftS then 
calculated fulI-tine equivalent students (PTEs) by multiplying the number of 
pupils instructed by the nuj^iber of hours of instruction per week by the number of 
weeks served per year. Adjustments were fnade to exclude instructional hours over 
2S per week. Since the institutionalized student spends more than IQO days in 
the classroon, the calculation makes provisions for the increased number of 
Instructional days for funding purposes. Instruction in excess of SOO hours 
(l80 days X 5 Instructional hours per day) would generate proportionately more 
fTEs. An institutionalized student would generate 1.25 FTEs In a 12 month period 
In contrast to a FTE of 1,0 for a child in the regular public schooK 

Computations utilizing the rationale results in an estimate that the 
Divisions of Corrections, Mental HcaltS, P^e ta rda t ion , and Youth Services are 
generating a total of ",150 FTEs for the fiscal year 1973^7^^ The FTEs adjusted 
for a 12 month program, are distributed among the following categories: 







Ue 1 gh ted 




fTE 


FTE 


Vocat i ono I Progra:ns 1 


671 


2,858 


Vocational PtograrriS It 


\ ,3hO 


5,122 


Emotionally Distu<bed 


212 


785 


Adult Basic 


3,'fS3 


5,572 


EducabI c I'^eta rdcd 


371 


C53 


T ra i nabic Kvla rded 


725 


2,175 


Socially Maladjusted 


7eo 


.) ,81.2 


TOTAL 


a,t9o 


15,177 



As can been seen from the data presented vjhen the cost factors are applied^ 
15,177 weighted FTEs arv ^rnerated. If $5^0 were budgeted for each of th^ FTEs 
generated, a total of $lljl22^&S0 would be budgeted. The total contrasts with 
the amount reported as budt,€tcd for the four dl v i s ions-- 57 , I 5/ ,7**7 , Each of the 
3, ISO FTE students in tlie four divisions is currently budgeted an average of 
^ZyU per year. If ttie ^}pp i opr i at d) y v/^ighted cost fac'^ors vJere applied, tbv 
stucitfnl would gene-rate an avertige oT $1,35C under FEFP, according to OURS 
rc[)resentat i vcs * ctH cu la t ions . T[\ese data were calculated from budget documents 
in an effort to obtoin ciata co^^parable to district programs because educatton^l 
otpcndi tures tire not isolated v-ithin OHi^S, 

School districts were riotifled both by telephone and letter in advance of the 
dtites that the research team would ba visiting eacli district. Contact persons 
witliin each district wore prov i ded v/ith a list of the pos i t i ons to be interv lewed 
and were asked to schedule "mtcrvicvvS with the personnel of thtilr choice in the 
types of positions listed above. Principals and teachers were intervlev/ed in their 
own schools, qcnorally in tl^e principaWi office oi in the guidance office. 
Ad-ni n I b t rat I vo personnel were interviewed in theor own offices. All interviews were 
Conducted o,i a one-to-one basis, with the exception of two assistant superintendents 
anci two finance officers wno asked to be interviewed jointly. 

The rescarcli t(?jrr conducted interviews for four days In Dade County^ tfiree days 
in Kitlsborough County^ two djys eacii In Polk, Brevard, Leon, Clay and S3rasoCa 
Ccjntles, and one d-^jy each in Hamilton, Charlotte, and ^ackson Counties* 

Task force riOfnbcrs representing DHRS rr^adc initial contacts with DURS institutions 
and arranged interview schedules for tlie research team* All Interviews^ with the 
exception of one, were conducted on a one-to-one basis. All administrative pecsonnel 
werc' interv;ev;od In officcb; teachers and students were interviewed in the classroo^p 



ERLC 



9 



Five institutions were visited: 

(1) The Alyce HcPhcrson School for Girls 

(2) The Arthur Dozter School for Boys 

(3) The Sunland Training Center at Karlanna 
C*) The Apalachee Correctional Institution 

(5) The Florida State Hospital at Chattahoochee. 

Conclusions drawn frotn the Interviews and data collection Instruments In the ten 
districts ond the five Institutions are presented in Chapters II and lit. 
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CHAPTEK 2 



CONCLUSIONS AMD RECOMMENDATIONS 
OEPARTHENT Of EDUCATION 

The f.ipdct of the Florida Education Finance Plan on special programs for 
t xcept I ona I stu dents is apparent in t he f ol lowi ng ar^^as : (1) ass ( gnment of 
students^ (2) ossigncient of teachers^ (3) identification and classification of 
students, {^0 initiation and deletion o special p:ogramSi (S) provision of 
programs in spjrsely populated regions. There was no evidence that^ to dolej 
the Florida Education Finance Plan has made any impact on currUulijm. 

(ij A:>SIGNMENT OF STUDENTS 

I . Cone 1 us I on : A definite tendency to assign exceptional stijdents to 

f u 1 1 t i me , se 1 f- con td i ned c 1 ass rooms i ns tead of at tempt i ng to 
ifiter^iate them into part-tine basic classroom situations when 
possible was P*eported. When assigned to a se 1 f -con to Ined special 
classroom, the exceptional student retains his higher weighting for 
1 he full five hours each day. Attempts to integrate exceptional 
students fnlo basic classes for artj physical education, library, 
and im*s i c reSult in loss of the higher weighting. For the period 
of tine he femains in the basic class, he (s assigned the basic 
class weiohtinc. Three districts reported that the exceptional 
cidss teachers a\e now or nay soon be responsible for teaching art, 
Tusic and physical education within their own classrooms. Prior 
to FEFP, thefr exceptional students had participated in muslct 
jrt, and ^^hysical education classes with basic class students under 
th guidance of a specialized teacher in these patticular areas^ 
^3% of regular classroora teachers indicated concern over the fact 
that somt. of the exceptional students who had been integrated into 
the bdsic classes durinti the pievious year were now a$signed to 
full-tim^ special education classes. These studentSj in the opinion 
of the regular classroani teachers, did not require a full-time 
spec I J I educa t ion program and cou 1 d benef ( t f rom pa rt- 1 ime I nt eg rat Ion 
into d basic classroorri srtuation* Florida Statutes, Chapter 230^22, 
stotes that ''No student sholl be segregated and taught apart from 
normdl students until a careful study of the student's case has been 
Tijcie jnd evidence obtained which indicates that segregation would be 
fo^ Ihe student's benefit and is necessary hecause of difficulties 
involved in te^chin^ the student tn a regular class*** It would appear 
tha*. the tendency to assign exceptional students, who were previously 
inteciroted into basic classes, back into full*time self-contained 
classes is contrary to the Intent of the Florida Statutes* 

1 * (a) KecomHn'i ndj t ions : It is impera t ive thJt school districts deve 1 op 
P'OCcdures and criteria for dismissal from exceptional student 
programs consistent with the Stote guidelines of the Department of 
Education* District and State level exceptional child administrators 
should monitor annually the impKmentat ion of such procedures* 
By stdtute (Florida! Statute 230. 23('0 (m) (6))"the principal of the 
school in which tht student is taught shall keep a written record 
of the cJse histor, of each exceptional student showing the reason 
• ^ or t \g s t Lidc^nt ^ s wt thdr^v^al f ron recjula r (bas i c) c 1 asses in the 

publ 1 c s chool and his enrollmtsnt in or wi t hdrowal f rom a special 
rldss for tJXceptiondl students, and his recorO shall be available 
(ur inspection by school officials at any time*'^ 

ERIC 



K{b) Cone lus Ion : A trend toward self-contained classrooms and away from 
resource roOnTi programming was reported by Wt% of the coordinators, 
and ^3% o?^ the e^tceptionat class teachers. Self-contained classrooms 
for the emotionally disturbed and the mentally retarded were coFiSidered 
appropriate by 71"% of the e^tceptjonal class teachers, but these 
teachers felt that al) other e^^cept ional i 1 1 es cou I d best be se rved 
In a resource room setting. Of the principals Interviewed, 1254 
reported that tt^ey had received direct pressure from "above** to 
retJin children In full-time classes rather then place them In 
resource rooni situations* In those Instances where resource room 
programming presently e^^ists, the new funding Is responsible for 
the students be trig assigned to the resource roOms for longer periods 
of time than ts appropriate aod for an increase In enrollment In 
the re Sou rce rooms . 

l.{b) ftccom^ienda t ton: A limit should be placed upon the number of days 
that a student can be referred to a resource room, perhaps up to 
60 half-days. In sdditlonj the district's comprehensive p^an should 
include provision In the staff develop.ment aspect for a three- year 
tn-service program whereby educational s t ra t eg i s t s (s imi la r to those 
beinq emplo/ed in the hidv/est Educaticnel Resource Center in Iowa 
City, Iowa) help teachers adjust to the ma I ns t reaml ng of mildly 
hand I capped s t uden t s into the regu Irj r class room. Students ' 
experiences In the resource room should be short-term, diagnostic, 
and prescript i ve. 

l.(c) Conclus ion : Class size has increased in all districts, although in 
two districts the Increase was felt to be primarily due to 
normal growth patterns. Class size gi^ne ra 1 1 y remained at or below 
the previous year's State Board of Education Regulations, however, 
32% of the exceptional classroom teacfiers Interviewed projected 
that class sj zes will become unreasonabi y la rge unless the State 
Board Regulations are reinstated, ^f/c of the speech therapists 
reported that caseloads were increased greatly as a direct result of 
F.E#F.P. In previous yejrs, speech therapists ware able to work with 
one or two students at a time. With F.E.F^P., such Small numbers of 
Students arc unable to generate enough funds to support a therapist, 
and as a result, caseloads have beeo increased. Of t:,e coordinators 
I nt e rv i ewed, 27% f ndica ted a need f or de f in i te state gu ide t i nes 
liniiting cldss size. Increases in class size as a result of F.E.F.P, 
were denied by 3l54 of the superintendents who Insisted that no 
student is placed in special education program unless he belongs 
fn Special education. The reason given by thtse Superintendents 
for increased class size was that better diagnostic and evatuatioiA 
services were new available and more students could be identified. 
Howevor, an increase in class size vjas thought to be a financially 
sound idea actordlnq to 2QVi o"" ihe supe r i n tei^den t s interviewed, as well 
as 27?^ of the p'^inclpals interviewed. It was thought to be more 
financially practical to assign a large number of e^^ceptional students 
to one class and er^iploy one teacher ar\d several aides rather than 
asslfjninq smalt numbers of students tO several classes and eniplo/lng 
several teachers at a much greater cost. 61% of the superintendents 
foresee an increase In the percent of total student population assigned 
to special education. 
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t . (c) RccQJTmendatlon i State Sodrd ftegutatton 6A-6.35 should be reinstdted 
to dssure a re^sondble maxiinum class size for each area of 
except lonii ! 3 ty. Determination of a minimum class size is a function 
of t'ne florida Educational Finance Act of 1373 since district 
personnel ere now aware of funds Generated for each category of 
except I ono 1 i ty 3nd of funding requirements to Support programs In each 
category. Persistent monitoring should be effected to ensure proper 
roles for teacher aides consistent with Florida Statute 23l.1*4l. 

t.(d) Conclus ions : Due process procedures were being following for assignment 
of students into special education in all districts. Copies of 
parental notification letters were obtained in all districts. 
All districts sppcsred to be in compliance with Florida Statutes^ 
Chapter 230,22^ which states; "The parent or guardian of an exceptional 
student placed or denied placen^ent in a program of special education 
shell be notified promptly of such Placement or impending placement 
or denial. Such notice shall contain a statement informing the 
parent of guardian that he is entitled to a review of the determination 
and of the procedures for obtainina such a review.*' 

Staffing coHTiittees are used in aU districts to determine appropriate 
program placement of an exceptional student. If parents refuse to 
allow placement of a student in special education^ all districts 
indicated that the parent's wishes are respected, 

1 . (d) Re c omme n da t i ons r Cons Istent with the decision In hills v. B oard 

of Educat ion of the 0 ist rict of Columbia , Civil Act ton Mo. 1969071 
IfOecided by U.S. District Court Judcje Joseph C. Waddy. August 1, 
1972), chanqe of placement of a student should be included In ^ 
Written notice by registered mall to tl.e parent or guardtan. The 
notice should descrioe proposed action in detoil, and clearly state 
reasons. In additior>, parent or guardians^ should be infOrned of: 
the 1 r r I ght to obj ect;' their child's cli9lbility for free services 
of a diagnostic center for an Independent medical, psychol ogi cal ^ 
and educational evaluation; their rigSt to representation by leool 
counsel at a hearing; and their righ' to examine the child*^ school 
records (see D i l t r i c t Procr iju re _for Proy i di ng Spe c ia 1 Edtjcat i on for 
_E>.ce pt iona l SUff^eni s , C;jidel incs-jjTj*, Volume I, Oepartnent of 
Iducat ion , pp. 10-13) ^ 

ASSlGt.riHT OF TEACHEnS 

2. (d) C onr 1 u s i onf : P re I i r.) i na ry calculations to determine a "break* even^* 

* Tj ure fo=' special education classes ware reported in all districts, 
Gen(;rol)yj co.'npiitr'st ior,s included only thn number of exceptional 
sUidcnts fcqiiirtLl per class lo gcn^iate 0 teaciier's salary. 67?% 
of tht^ superintendents interviewed indicated t!^l ttieir respective 
dlsrricts v;oij!c1 aiv:jys hire the best qualified most highlv certified 
and e>pc r i ciiceo teochcr they could find, re^^ardless of cost* 
Sijpt*r i nteodoit s with ^nore of a niG/iac;e'ient-syste'^is approach to 
education ( of those Interviewed) expressed g totally different 
philoSop^/* includinn the idea that a sound business approach to 
publ i c e^u<.:,t i on wou Id dictate hi'inj the lecist expens i ve teache r , 
one wrio i!> mininally certifiecJ and who few years of teaching 

e>pf;rience. Because conclusive research does not exist to prove that 
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the I vel y^'^ iQBCher certification of years of experience have any 
rel^T iot\sM;> to student achievement^ WVo of tne Super i nlendents that 
tliey would recommend Kiring several c lass room a i des rather than one 
opens iv6 teacher, thereby assuring a cireater amount of one to on3 
Lonijct. Principals^ however, a.e responsible for hirinc] cldssroo^i 
teachers. Of t c principals interviewed, 27% indicated that they 
wo Id f i n i tel y I ook for less expens i ve (1 owe r cer 1 1 f Ica t i on K-vc I s 
ond lower years o^ expe r i cr: :e) tcacheiS to fill any vacancies next 
year. Only ^TA of the principals assured us th<3t money would not be 
(3 cons ider^t ion In hi ring c lass room teacl ers , 1 5% of the coord i na tors 
indirated knowledge of instances in vjbich too many first year, 
'nir>ijfciaM> certified teachers are presently belncj employtti to fill 
-ijd-v*ar vacancies. The trend, tfien, seems to be toward hiring the 
least expensive teacher**tfie one who h;3S the lowest possible level of 
certification and the least possHite years of experience. This trend 
will be 0 definite source of discouragement to teachers to return 
to ccMlecc for further eduC(3tion in their area of spec ia I i t y*- i f 
:edchcMS increase tlicir I vel of certification, they will be decrto^inQ 
thei" clkirjrti-b or' finding employment. 

The lj<:l of ii^ccritive to employ higher rank personnel may ieopardi;?e 
sone progrOns, particularly where the university programs are 
attempt inc to produce only masters level personnel such as speech 
correction, emotionolly distu-^bed aiid learning d I sabi I 1 1 i es . It 
should be l.cpt in mind, as one super i ntonden t pointed out, that 
althouqh ^3ood t.eac^^crs cost more, poor teachers cost most. 

^..(a) R ecofnmendar ionS : One legislative goal pertaining to the Florida 

Edijc<3 1 lona I Finance Act of 1973 was to develop unique staffing patterns, 
CoutioviS c>,per vc^entat i on should be encouraged, and close cooperation 
^nonc^ edi'caUonal, financial, and research and development personnel 
at t'lc sc]>ool district Kvel should be arranged In order that 
adequate monitoring will be assured. Appropriate teacher cert i Jflcdt ion 
levels dnd yecrs of experience mi^;ht be adequately rvionito'ed ihroutih 
the mrchanrsm of acc i ed i ta t i on. False economy can lead to a 
deter < oral f on of ti^e educatioi^al syslCf^i and must be giiarded against. 

^■t^) C qn clusjoi-s : Concern over lob security w^is expressed by f/c of the 

SLpcrviSOry personnel. In view of the facts that ti\ese positions do 
not generate FT£s and that accreditation star\dards require certain 
pos ( t i ons to ise ma i nta i ned at t .e expense o^" others , the concern 
ovor the continued existence of these positions does not appear to 
be unrealistic or unwarranted. 

?.(b) i^ecoTim e nda i ions : Traditional staffing fjatte^ns are not necessary to 
be maintained. Instructional staff at tlic operational (classroom) 
level shnirld play a major role in the dcter;n i nat i on of the mix o^ 
rcsohrces ossenMol for effective instruction. Central manage rial, 
incliulino supeivisory personnel services, sliov*ld So "purchased" b> 
ope rat 'n^r.a I personnel I . I the re I ^ no demand for such services, 
poS i t i onS s ou Id be c I t-ni nat ed or rent r;j I nanaqer i<^ I pe rsonne I shou I d 
be rejsfii ^ned or retrained. 
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IDEMTIFICATIOM AMD CLASSIFICATION OF STUDENTS 



3. (a) ConClus jons : An Incrc^ased incentrvc iq identify and classify students 
as e>»:r'p t iona 1 vitis rrported by an avera<je of 53% of all positions 

all districts. Oarause oceptional students generate more funds 
t/itin :yjs/r ciassr^cri students, 'iTL of the diagnostic personnel 
interviewed reportc-d rc-ceWltiy pressure from the principals to 
Identify as iidfiy suaients as possible. The number of referrals for 
diagnosis and evahiatlon has greatly increased over the previous 
ytia r S ref er ral s , and as a resu 1 1 , school psycholog is t s feel that 
tirtif rok* Is fait becoTiilng that of a diagnostician only, leaving no 
tint" lo confer witii teachers or parents and no time to help teachers 
With educational pidnfiiny or prescriptive teaching. Several temporary 
plart icnLS in exceptional classes were made In 70% of the districts 
w 1 \ ho'.»t p vofier I c^^n^f) I etcd 1 dent i f i ca t loti and c I ass K I cat Ion 
d I aijr>DSt i r procedn res . as r eport cd by t he school psycliol ogls rs . 33^ 
of the speech thercjplsts reported that several students were added to 
their caso loads Oii a tenpo^'ary basis without proper diagnosis^ but 
whh (Jld9'K>Sis plo.iiicd at a laLer date. In t^\c effort to quickly 
It^er^tifv ^'I'd ^.Irjssi y students .is exce^h 1 1 ona I , it appears that many 
^>tud**^its 3:0 btinij placed oo the 7)embershlp roles of special 
edi .ration classes witho;it tije benefit of adequate diagnostic procedures, 
althoicfh I ^ese placements are only considered temporary and later 
dic^ncsis rs alwjys planned. It should be noted that even though t'le 
pl£cei;e'it i'j f.Kidc on a te^Jiporary basis awa 1 1 1 n<o further diagnosis, 
such a plijct-ment Is in violatior) of the Florida Statutes, Chapter 
^?0.'',2, w^ich stoies. "No student shall ha given special Instruction 
Or services until he is properly classified as an except ton.il student.^' 

3.(a) Uu rorji;T\endj t io !^s : ^ince schools ^ire to tecclve state benefits geared 
io the number of exceptional students served In special classes, such 
f i ntiac ia I bene fits ra * def late Uie school ' s incent i ve to quest Ion the 
syst<^i}'s reco j'nenda t I o ( of special placement* The students In this 
sttitjrion clf?arly rued an advocate and tSe rl^jhi to a *nearing to 
c'iallen<je the c Uss i i" ica t ion . Aiiqresstve leadership on the pa^-t o*" 
t'Mi a^^vocate uist be assured* 

'..{b) Con e l;is Ion s : The Ortober 2 dc-adline for the initial FTE count was 

too c-arly in .iji- srhool year to allow for adequate and careful dlcignosls 
end cvalLi^tion of students. 13^ o< tnu exceptidndt class teachers 
<ind '^-(fVo of t e coordinators r-eported t at students were soT^et iines 
pl<3f:t:J cjfi the :?ifimbers)ilp rolc'S of special education classes on th.^ 
bosis o' prel In;! nary screeniii*! only^ to insure t'^iat all (^li^ible 
students would be included in t fie October 2 FTE count. 

> {b} Rtico^ onendj t ions ; The school districts should prepare In the future to 
niec T any adrui n 1 s t r a t i ve dead 1 \ua dat e oy p rovl d I n9 for an on^gol ng, 
rOT t i nuo 1 p recess of referral, Identification, and classification and 
assirjnment o^ students into i he desired and/or existing special 
p ro<:ranis , 0 i s t r U t s whi ch \i\cV^ the oppropr iat e suppor t personnel 
neceuE^ary for t hnsc t asks shoiil <f reeva I ua le t he r r p i lor 1 1 Ics to ascer l a i n 
if t '][■ services o draijnosiit ( tsoriiUjl ntL^ht nor be pioTl^aale to 
t ho i I c OL .^^t ) in 1 -^ni; rvA » Novc' ^ Ji: >■ and Mar* Ii ml (il^t b:: ' or^s i dered 

to I'lCi^ L pi ar ; i I 1 da t es for 'he r OLrnt than Oc tobe r and Fubrua ry s i nee 
numerous o'.her icj:jrts a'e required durin^^i I lie first six weci.s of each 
schc^'tl /i.^r , 
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3.(c) 
3.(d) 

3.(d) 
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Cone lus ions : The dates chosen for the FTE counts were considered 
inappropriate for the homebound programs by 50% of the districts. 
The counts were taken soon after the beginning of each semester, 
Physlclar>s who work with homebound students set the beginning of a 
n:rw semester as a target date for returning the honcbound studt^nt 
to school; as a result, the number of honebound students Is <^uite 
low when the PTE Counts are taken. Case to6ds quickly Increase again 
until Just prior to the next count wlicr> physicians again return 
homebound students to school. The hottcbound caseload, therefore. Is 
much larger than It appears to be on the basis of the FTE count, and 
as a result, Is serving many student who do not generate any funds. 

r>eco^.fnendat Ion : Homebound programs should be considered in the same 
manner as short-term vocational education courses for purposes of 
FTE cOunts--the count should be cumulative during the entire school 
yea r * 

Con c I uS I ons : Ouc to recent 1itlgotIor> over misplacement of non-retarded 
students into classes fOr the retarded, 37% of the coordinators 
expressed concern over the increased incentive from frtncipals and 
adii t nl s t ra t i ve office ficrsonnci to assign borderline students to the 
highest we[t;Sted category. The problem was so:>icwhat less of a concern 
in the? small counties where the coordinator was able to participate 
i n al 1 of Mic s taf f i ngs . 

P%ccorii^pnda l ion: Since schools are to receive state benefits 
dcper-kdent jpon the number of Students Starved In special cIciSSes, Such 
financial bcnofits ci)n deflate the scliooi *s incentive to question the 
SyStefu's rccomcnda t ion of special placement. Students In this 
situation clearly need an advocate to guarantee their right to a 
hearing to challenge the classification. Staffinc; procedures must 
be closely monitored by the county coordinators of Exceptional 
s t udcn t e ducat i on* 

Conc I uS Ions \ Oue to the inc r eased i ncent 1 ve to i dent I f y s tudent s 
who are e>iceptional and tfie resulting increase in the number of 
referrals for diagnosis and evaluation, the school psychologists do 
not have t Ir.^e to re^-evaluate students already In special programs. 
As previously Stated, school psychologists have Indicated that they 
were receiving pressure f ro^ principals to Identify as many exceptional 
students as possible, but no school psychologist reported receiving 
any encou rouG^ont to re-evaUiate exceptional students to determine 
whether the highly vjeighted category to vjhich they were assigned 
IciSt year v-'iUS still the most appropriate ptacef>ient. Moving students 
who may no longer need special education back into the basic program^ 
although an educationally sound idea, lia^ become a financially 
unsound idea< 

Rec oTtrnendat Ion : VJithln each district^ educational planning should be 
done for each exceptional student which v^ould servfe as a basis for 
monitoring to ensure that the student is placed in the most appropriate 
classroom settlnr* The 197'* Guidelines for 0 1 s t r Ice Procedu res for 
Providing Special Education for exceptional students outline four types 
of staffing: eligibility, educat iona I p lanni ng end t reatment , 
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articulation, and dismissal Staffing. Districts Ore presCT^t^y 
utilizing oaly eligibility staffing. It Is strongly recommended that 
cducotionol planning and treatment Staffing^ articulation staffing, 
and dis:nissal staffing be developed and utilized. 

iU) INITIATION AND DELETION OF SPECIAL PROGRAHS 

'^.(a) Conclusions : The Legislature hps mandated that all exceptional students 
hove made available to them 13 years of free public education either 
In a progranft In the district. In a mu 1 1 1 '-di s t r i c t program, or 
through contract with a non-public school. hT% of the coordinators 
Indicated ihat they were receiving no support in Implementing 
the mandatory appropriate programs for exceptional students, ^nd they 
have received no encouragement to Increase the number of exceptional 
student programs. Severely handicapped students (dedf^ SED, crippled, 
mul t i"handicapped) that require a small caseload (j^S) support 
services and teacher aides are not generating enough funds to support 
their program. As a result, classes have been combined In the 
districts, resulting In a decrease In the number of special programs 
and a corresponding Increase in class size. 

Although districts arc under mandate to provide appropriate programs 
for exceptional students, the funding formula as It now exists forces 
program rigidity. All exceptional students are being placed In some 
program as a result of the mandate^ but the programs in many cases 
are not appropr iate to the students* needs. Because no system of 
monitoring exists to insure that programs provided for the exceptional 
students are appropriate^ concerned parents have no alternative 
beyond the county board but to Initiate litigation. 

'♦.(a) Rcc oi\:nc Tid a t ioj^s t In viev^r of the varlat>les the exceptional student 
prografii presents* it is difficult to account for dollars generated 
on a school program basis. It would serve the same purpose and 
provide cir<:ater flexibility In the program If dollars were tracked 
on a d i St r i ct-wfde basis. 

It is recorf^nended that the state of Florida provide a system of 
monitoflnfj to be assured that the district school Systems accept their 
1 ega I res pons ibillties of p rovi d I ng a .ip ropr iate educat tonal programs 
for all students In ihc district. To assist districts In providing 
prograi^s for 1 ov; I ncl dence excep t lona I i t les * It Is recommended that 
the weiyhlJng be increased for t e deaf* crippled, severely emotionally 
disturbfjd, ancJ multifily hu.^di capped. 

'k (by Cpnc 1 us Iqris : Concern v/as expressed by all of the districts over the 

costs Involved in ijiil!5tin9 a new program vj!)en the number of students 
identified is not sufficient to generate adequate funds. When the 
\SGZ Ti\ntf.olory I eg ( s 1 a t ion was passed with a five*year phase-In, 
specUit funds were provided to the districts for equipment and % 
facilities. Under FEFf** no additional funds are available to 
encouruge or to aid in the development of new programs. 

^•t^) fi c . c on'^^enri at 1 ons : Whenever a case load is generated at the district 
level prior to Jt<ircii I of the academic year* stiite funds should be 
riade crvailiitjie to aid In the deveIop'T:ient of a new state program. 

mc 
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'4#{c) Conctus Ions : The homebound programs and the Itinerant program for 
the visually handicapped require more than the usual amount oF 
teacher travel time. Individual materials^ preparation time, and 
base teacher con tact t ime* All oF the hooebound teac he rs i nte rv lewed 
Indicated that the additional time demands Umtt the stze oF the 
caseload that can be served per teacher* Due to the Fact that only 
direct pupil contact time can be counted For generating F#T#E#s, the 
hort^eboun<l and ittnerant vision progra^iS are unable, v#llh present 
weightfngSp to generate suFFiclent Funds to support the program. 
All oF the exceptional classroom teachers report that. In previous 
years, a portion oF their time was used For individual educational 
assessments oF children. All oF the spjjech therapists reported 
that a portion of their time must be spent In screening speech and 
hearing problems, generating Funds only on contact hours, which does 
not provide adequate money to continue to cover these activities. 

U*ic) RecOTfiendat ion : I nc I ud i ng teac he r t ravel t Ime, pa rent and teache r 
contact hours and Instructional material preparation time in the 
computation oF F#T.E#s will provide more equitable and eFfective 
Instructional programming. Consideration should be given to 
1 nc reas tng the we ights For the homebound and 1 1 Inerant visual ly 
handicapped categoricrs* 

PROVISION OF PROGRAHS IN SPARSELy POPULATED REGIONS 

5#(a) Conclus loo s : All small school districts indicated that they were 
experiencing diFFIculty In providing programs For students with 
low incidence exceptionalities, such as hearing and visually 
handicapped, due to the Fact that their district did not have enough 
students in these categories to generate suFFicient Funds to sup.;ort 
a class. Some of the districts were cooperating with adjoining 
districts in providing programs For low- inc I dence excep t lona I i t 1 es , 
but a n coord i nators \n the>e d is t r ! cts 1 ndi catod that e;<t reme 
transportation problems were inherent In multi-county programs* 

RecoTiTtcnda t Ions : in spite oF certain administrative and transportation 
d 1 ^ F icu 1 1 ies p multi^county prograrris for varied types of excep 1 1 ora 1 i t / 
should be encouroged. Rewarding districts which have insuFFicient 
enrolIn,ent relative to the criterion oF efficiency with an additional 
sparsity factor welgluing shoi.ld not be encouraged* 

OTHER FltiDlKGS 

Cone 1 us lons : Changes In job rospons i b i I i ty, as a result oF FEFP, were 
reported by 12% oF the finance personnel interviewee/; they indicated 
thot paperwork alone had increased 50% over previous years. One 
superintert<lent estimated that the increased record keeping vjoui<l cost 
his district over 50 thousand doMars per year. The lack oF speciFicity 
in tfi^ instructions oF setting up various accounts was frustratintj to 
the finance oFFtcers^ who doubted that reports among the various 
districts would approach consistency* OF the principals interviewed, 
16% Felt that their roles had been merged with the posltlo.T oF tfie 
finance officer and thtit their role hod, as a result. bcco.ie sijiilar 
to tl^c role oF a business manager rather lhan a principal* Concerns 
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were expressed by 15% of the principals over the amount of time 
profcSi lon*3 1 staff were used for checking and counting FTE for the 
report Instead of utilizing these professional stavfs tn their 
normal supervisory activities of Working to Improve Instruction. 

6* (a) Reco^^^cndat Ion : A major legislative goal as expressed In the 

FlorUJa Educational Finance Act of 1973 was the development of a 

more effective fiscal and educational accounting system at the district 

level and at the state level. A spillover effect of this movement 

wHI Je the changing of poles of a number of functionaries* This 

will b<i a positive factor in the improvement of schools* 

In ord<ir that scliool districts do not have to maintain three district 

accounting s > s terns --one for each level of government (loca), state, . 

and fcdcraO--thc Department of Education should take leadership in 

determining the state and federal aggregate data requirements and 

In Infor-'.nng districts of these requirements by Jtjne I, 1975* 

6.(b) Cgnj; 1 ns Ion: A need for additional support services for the Instructional 
prcr;rjtrit p*3 rt I ctj I o r I y diagnostic anJ educational assessment services, 
wiJS indicated by of the districts* Of the coordinators 
Interviewed, 2^/5 Indicated a need for supplemental services such as 
casevjor k, audlol oc]! ca I se rv 1 ccs , development of spec la I I zed 
instructional material, and consultlve services. The current 
weighting does not provide enough funds to cover these Services* 

6.(b) Reco^f Tcnd at I on \ A mechanism for providing districts v-jith funds for 
support services must be provided* Possibly, a pilot program for 
tlie df^velopment and utilization of sijpport services In the area 
of exceptional student education should become a section of the 
transitional procirom category of the Florida Educational Finance 
Act of I9V3' Perhaps eight to ten counties s!iouId be selected for 
assistance through a Re<iucst for Proposal (REP) and corresponding 
grant- I ypc funding arrangement over a two-year experimental per [od. 

6*(c) Cone Iu5j0i;i: Tho 90/j require^. cnt Is possibly the Ie<)st understood 

portion of tlie FEFP< Scver<)l of the principals expressed t";c opInIo[i 
t liat , if t^ic SO^ rcqu I rement Is en forced » pr I nc I pals vm 1 1 be rece 1 vi ng 
all of tl^c rnoncy that the central office ti^^s been keeping from them 
for years. On the other hand, ^^C% of the fhvince officers Interviewed 
iodtccitcd tr^at the principalis would be rocclvlng about the same 
aiioimt oT ^'oicy unricr F£F"P as li^cy received under the Mintnum 
Fouiuiolio;! Procjrai; 7.fL of tSc finance Officers Indicated that 
principols would probably receive less money under FEFP than they 
rcceivf^d under KrP. The variety of Opinions presented concerning 
the 0^7^ rcqulrcnent result fron the ^brcnce of an operational 
dcf i 1 1 ion of t!ie 9Q'/i requ 1 rO'itin t * 

^* ££5j^ li^_*^II15i^-LL2i} J requirement should be v^atved for at least 

the Ur/^-'/S fisctjl year. An additional ye^r should be sufficient 
for nctos sa r y do 1 I be rat Ions conce rn I ng c lar 1 1 1 ca t ! on and IrrpI ementa t ion 
of tho concept as well ^s for "tooling up" relative to the fiscal and 
cducot iond 1 account ing f unc t Ions * 
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District porsonn*^! expressed a cautious opttnism about tlie potential of 
ifie Florida Education finance Plan in fac i 1 i tot inrj the improvement of educ<3tion 
in ihe state. Even though feelings were mixed concerning operatfng appropriate 
e^^ucd I i oi^il 1 prograiTiS under the existing FEFP^ the Strongly expressed concensus 
wos to keep exceptional student education under the total education fundifuj 
formula , The s ti.idy was bas ical 1 y an op in Ion s tudy due to the fact that 
^}73"7'* is a transitional period and it »s too soon to determine the actual 
ronsi^quences of the Act. It must be kept in mind that district budgets were 
developed around the old Minimum Foundations Progrom and data is only fiow 
joco: ing available for researchers to make comparisons of the two funding methods* 
Lan*j I tnd i>i 1 researcli should be encouraged In order that effective monitoring 
. 3n oe acconipt ished. Without such research and monitoring, the degree of state 
policy Inple.iientdt ion will be an unknown. 
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CHAPTER 3 



t; fUi^poSc of this investigation was to determine whether a weighted per pupil 
Fit fornu.lo would be capable of qcneratinq funds and providing a basis for program de- 
velopnietu tor students in public institutions. Case studies of five institutions, com-' 
timed with fiscal data supplied by OMRS, were used to estin^ate the possible effect of FEFP 
i';)on t cduca t i .>na 1 proc^rams of OHRS institutions. {Sunrnary tables of the interviews 
with students, teachers, and administrators frorri t iie five institutions are presented in 
C-iiipt er IV of this vol unc . Ihe Voca t i ona I Rehabi I i tat ion prog ran at one i ns t i t ut ion 
u3S exdL^i I ned a nd i nc I uded in the instltuti ona I data . ) 

The conclusions of the investigators concerning tiie inpact of FEFP on educational 
programs in DHftS resid'^ntial facilities will be stated immediately. A more detailed 
discussion will follow. A weighted f ormu la for educa t iona t programmi ng i s recornmended 
because tx will have a favorable effect on the institutions in that it will: 

(1) emphasize written and systematic plans concerning the appropriate assignments 
of students to educational programs, 

(2) pe rmi J *'t :v-out s'* of di f fe rent e ducat 1 ona 1 staffing patterns, whtch, if 

I ns t rue t i ona 1 fa cu 1 1 V we re to p1^ y a iria i or rol e , cou I d res u It i n more produc t i vc facu 1 1 y 
assiqnnents (FEFT does not require traditional staffing patterns), 

(3) encourage the proper » dent » f i ca 1 1 on and classification of students because of the 
require/rent fhat "no Student shall be given special instruction or service unt M he 
IS proper ly classified,'^ (florida Statutes, Ch. 230.22), 

{U) encourage the development of co^nprehens 1 ve edijcaiional plans, and by the emphasis on 
educational obiectives. encourage the development of appropriate curricula to meet the 
obi ec t i ves , 

(^0 make more program options available to tlie residential facilities since the appropriate 
weights given to residential stu dents shou) gene rat e more funds wh 1 c h wou Id t hen be 
available for providing more programs. In addition, applying FEFP to OHRS would encourage 
tf-e development of a Departmental educational plan, a uniform definition of education, 
and a un i form . s yS t em of educational fiscal accounting, all of whFch are sorely needed. 
Finally, FEFP may permit the establish™nt of educational salaries which are equitable 
With the salaries of Districts funded under FEFP. The specific objectives of the 
i nves t i ga t i on . t hen (unde r the a ssumpt ion t h<3 1 i ns t i t ut iona I i zed pe rsons cu r rent 1 y 
eligible for education would continue to be eligible under FEFP) were to develop 
tentative cojclusions e'^d recommendations concerning the following five questions: 
t. What would be the probable impact of FEFP on the leaching faculties of the 
i ns t i tut i ons-- t he advantages and disadvantages? 

2. What would be the probable iMvpact of FEFP on curriculum design--the advantages 
anddisadvantarjes' 

3. What would be the probable impact of FEFP on the assessment of Btudents-- 
adva nt ages and d i sadvan tages ? 

't . What would be the probable impact of FEFP on program ava i labll i t y-^advantages 
and disadvantages? 

S. What would be the probable impact of FEFP on identification and classification 
of studGnts--advan! jges and disadvantages? 

The tentative conclusions and recommendations related to each question are 
presented betow. Following the treatment of each question, other findings and a 
concluding statement aro presented. 

1. EFFECT DF FEFP ON TEACHING STAFF 

A. Advantag es ; (1) Average class size in the five institutions range from about 5 to 25 
(some class sizes are larger than 30, see Classroom Teachers' Response to DHRS Interview, 
itiim 0 in Ci^apter IV). The teaching loads of an indeterminate nu^nber of faculty could 
-je redijced because more facuMy could be added. Tf^e reduced teaching loeds would 
pc'r.^)it the teacher to provide more individualized planning and instruction. This 
^.anCtusJon is oased on data furnished by DHRS which indicate that during the fiscal 
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year, 1973'?'** the i ns 1 1 1 u t tons of OHftS are generating I9J77 FT£'s,tf $580 has been 
appropriated for eacfi FTE generated, the amount available for education, Including 
monies for teacher positions, would have been $11,122^660. The amount contrabtb with 
the amou'^t reported as available for the i ns t i tu t i ons**$7 , 1 57 » 7^7 - 

(2) The teachers, particularly in one institution would have less variability in the 
chronological ages of the students assigned to their classes. At one of ihe instttutions 
visited, some classes had a chronological age range of about 35 years (ages 16-59). 
Proprams for youth and adults should be different, which ts acknowledged by F£FP in 

that different weights are assigned for youth and aHults, The reduction in the age 
ranqes of students would rnake it easier for the teacher to pifln a more meaningful 
cu r r i c Li 1 um. 

(3) "The increase in funding would permit the employment of more teaching assistants. 
While 59 percent of the teachers currently report that they have assistants, some of 
the assistants are reported to be "older students" (see DHP%S Teachers' Responses, 
items 5 5nd 6) interviewed did ^ot know or did not believe that the students were 
receiving the type of educational program that the students needed , and 27 percent 
believed that sot.c eligible students were not being provided educational programs. 
Increased teachers and assistants should give teachers more time to deal with the 
situation described. 

B. Oi sadvanta<ies : (l) OHRS , on the average earns more FTEs than are funded. The 
discrepancy between amount earned and amount funded suggests that the teachers in OHRS 
have large class loads. Vet in one tnstitijtion visited, there are classes that are 
staffed on a 1 to 1 basis; these programs, liowever, are not year-round programs. In 
anot he r i ns t i tut i on ^ t he teac he rs p rov i ded instruction for app rox ima tel y ?-0 s tudents 

for a total of l6 hours per week. It is probable that the I to 1 student/teacher ratio, 
in view of its low FTE generation, would be altered to include rnore students. The 
a 1 tera t ion wou Id i nc rease the i nd i v 1 dua I teache r *s load. Similarly, si nee the base of 
the FTE is 25 instructional hours, the individual teacher who currently teaches |6 
hours per \^eek would be very likely *o have h!s(tier) instructional time increased. 
The wide variation in clasb loads is p robab i ya fund ion of diffe rences between t he 
students in the different divisions. 

(2) The teachers would, on the average^ have to do more student planning and keep more 
individual student records. At two of the five institutions, the investigators judged 
individual student records and planning to be adequate. Only two of the five 
Institutions were iudged to have an adequate plan for the educational program at the 
1 ns t i t LJt ions which seems to be related to deficit "n teacher planning and record keeping. 

Tiie additional planning and record keep i ng( re la t i ng to the extent to which individual 
student obiectives are attained) would increase the average work iMd of teachers, 

C. Rec ofTtf nendat i on ; (l) On tfie average, it seems that OHRS teachers would have their 
teach i ng lodds reduced by FEFP giving them more time to plan individual educational plans 
fcr students and to assess the individual's progress more adequately. This should, in 
addition to reducing their hourSf result in more profft'sional sa t is f/*c t ion for the 
teacher. From the view of the teacher, therefore, FEFP would appear to be highly 
recom.Tiended. 

2, EFFECT OF FEFP ON CURRICULUH DESIGN 
A< Advantage : (I) FEFP would require that an educational plan be devel oped wh i ch 
would be an integral part of the institution. Specific program objectives and the 
activities for attaining the obiectives would be specified, Criteria for prografn 
entry and extt would be described and adhered tO- Sequential experiences compatible 
with the chronological and mental age of the students wovjtd be planned and conducted. 
All of the preceding statements are based on the assumption that if institutional 
educational programs were funded under FEFP that t h^ institution would operate under 
similar provisions as set forth in Gu i del i ncs- 1 07h . 

^ Depa r tment of £ due at ion . District Procedu res for Pr ov i d i ng Spec la 1 Educat i on 
_for Excepr ional Students , Ta I la has see: Author, IDT^T 2 Vols. 
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J\\c existence of an overall educational plan would be of a definite advantage since 
at three of five Institutions visited an adequate plan was no^evldent* Criteria for 
en try into a particular program whi I e s ta ted we re not adhered to. At one i ns 1 1 tut Ion 
visited^ students are discharged without the knoviledge of the education director; 
moreover, the decision to place or i\ot to place a student into an educational program 
fnade without input fron tKc educational director. 

The educational decisions made without edutTatlonal Input do not appear to be 
appropriate; there are simply no procedures or plans for ot>ta!ning the educational 
inputs internally or externally. At two of the five institutions visited^ the Investi- 
gators were unable to obtain consistent estimates of the numbers of students that 
participated in the varffous elements of the educational program. At one visited 
institution* the investigators were at a loss to ascertain the ot>|ectIves of the 
educational program elements, i.e., it was questionable that specific objectives were 
Set. and that a^'tlvltles, appropriate to the chronological and mental a9e and sequentially 
presented^ were provided in the elements* Agaln^ the apparent lack of educational 
objectives and curriculum planning did not appear to be willfu) neglect; t here 's Unpl y 
were no written procedures or plans for such. In fairness, as is Indicated in the DHRS 
Administrative questionnaire (Items I and 2) all institutions had written plans^ the 
investigators, however, still perceWed the difficulties described above. For ex- 
ample, three administrators o^ I'^ interviewed (21 percent) were unaware that written 
criteria for entrance Into their educational programs exist; the same number are unaware 
that reassignment plans--into and out of their educational program--exi s t (Items 
3 and 6, OHRS Admi n t s t ra t i vfi^ questionnaire). 

B. 0 i sadvantaqe : (I) The respondents fn each of the five institutions visited re- 
ported an extreme shortage of educational personnel . The consensus of three of the 
fi^e Institutions was that they provide c r 1 s Is-or lent ed educational programs. Shortage 
of personnel leaves them Insufficient time for plannlno. Continuing their present 
educational programs, plus the adequate Identification of their populations in' terms 

of specific criteria as required to establish weights under FEFP, would increase the 
workload of educational personnel. Without additional personnel to *'tooI up^' for 
FEFP, the initial workload would probably be horrendous. 

RecoowTendat f on : (I) Though the initial pressure and workload for current Institutional 
eciucational personne! would be Intense as they prepared for the first count required 
by FEFP, the long range effect on program plar'^ning and currlcvilum design would £;>pear 
to outvjeli^h the disadvantages of the temporarily Increased workload. FEFt" would 
apparently ultimately result In improved curricular planning for Institution; therefore, 
FEFP is recommended because of Its anticipated improvement of the curriculum of Institutions. 

3. EFFECT OF FEfP OM ASSESSMENT OF STUDENTS 
A. Advantages : (I) If FEFP as applied to institutions requires similar procedures as 
set forth in Gu i del Ines- 1 97^ i procedures for staffing students for educational place- 
ment would be outlined by each institution. Generally* the composition of the staffing 
committee would be described. Entry and exit behaviors for a program would be described. 
{2) Due process procedures would be followed If procedurts similar to Gu I de 1 lnes->7^ 
were followed. If a person were placed^ excludedj or dismissed from an educational 
program, the pa rent -^gua rd ian^advoca te would be notified and have a right to appeal 
the decision. (Sec, fn this connection^ the OHRS Student Responses to questions 3 
and ^4, Chapter IV. Also see the DHRS Administrative Responses to questions 5 and 6^ 
Chapter IV,) 

8. Disadvantages^: (l)The committee approach to educational planning requires a 
sharin9 of authority. fn a^ least one of the five institutions visited^ such sfiarrng 
would represent a radical ange in t he ' t rad i 1 1 ona I , Institutional culture. The 
change would undoubtedly be Initially disruptive and result In dlsorganlzat Ion* 
{ 2) Pa r»^nt-gua rdi an-^advocate i nvol vement in ins 1 1 tut lona I dec I s Ions , particularly 
In treatment and educational decisions^ has also been rare traditionally. Such 
Involvement Is time consuming and frequently frustrating to the professional. 

C. Kecottynondat ion : (I) Special education bas been listed as one of the ten major 
educat ional events of 1973* 

^Ph j Delta Kappan (Editorial) > '^Special Education: A Major Event in 1973'*- 




oominqton, Ind lana : Author , Apr! I , 197^. 



23 



^'Educators and government officials stiowed new and historic concern for the 
handicapped mentally retarded and other children with special education needs , **{p, 5' 3) 

The activities leading up to the major oducationdl event \ess than three 
years old. The beginning was in the summer and fall of ] :J7 1 with the court-approved 
consent agreementgin Pennsylvania Assoc lat ion for Reta rded Chi Idren v- Commonwea I th 
of PennsyK^an ja. The agreement included the view tfiat education is a process by 
which children learn to cope and function within their environment. Thus learning to 
feed and clothe oneself was seen as a legitimate educational activity. By September, 
1372, the agreement was expanded to provide that all retarded children were to be 
given a public supported education. Tho findings were broadened in Oecembe^t l971 in 
Hills V. D, C ■ Boa rd of Educa t I on and expanded additionally Jn August, 1972, U.S. 
District Judge Joseph Waddy ordered and dec reed that all clii Idren had the const 1 1 ut lonal 
riqht to a publicly supported education regardless of handicap and that any rules of 
the defendant that excluded children from educational programs without a provision for 
adequate and immedtate alternative educational services and without a prior hearing 
violated the class rights of due process. 

Presently over 35 suits are pending throughout the; country regarding equal 
educational opportunities for ti^e handicapped. The Uya 1 1 v. St i ckney case cited earlier 
also suggests tt>at chronological age a*i a reason i^or exclusion of institutionalized 
persons from edt^cational programs Is not acceptable. 

As noted in the introductory statejnents, court decisions elsewhere are not binding 
in Florida, neither is the legislation of other states. 

Yet there a nationwide trend to provide education for all degrees of handicap and 
to provide for pa rent*gua cd an-advocate Input in the dec i s i on-m^'^ki ng process. Proposed 
Federal legislation continues the trend. For exaoiple^ the Federal House of Representatives 
bill. HR 1 352^ int roduced on Ha rcli 1^*, 1^7^* by Representa t i ve Steele, embodies 
legislation which may accelerate the trend. The adoption of FEFP v^ould in the opinion of 
the investigators cont huie tl^e nationwide trend in Florida^s institutions* FEFP would 
hasten the establishment of due process procedures in Florida^ I ns t i t u t ions < Such would 
tend to result in more systematic and broadly representative assessment procedures; 
t herefore, FEFP is recommended. 

k. EFFECT OF FEFP ON PROGRAM AVAlLABlllTY 

A . Adva nt a ge : (I) The a va liability of funds dete rai i nes tn a great extent the programs wh 1 ch 
are given priority (e.g.^ the special projects authorized by Federal 313 grants)* The 
addition of new programs is also determined by the monies available (See the Administrative 
responses to questions i?, and 20, Chapter IV). To the extent that FEFP would 
generate new funds, more programs would bf;rnmR available. Students would be given the 
opportunity to participate in program se I ec t i on. (77% of the students report no choice 

of program selection), 

B. Disadvantage : ( |) Fifty^sevcn percent (8 of 1^) of the administrators and 39 percent 
(16 of ^1) of the teachers interviewed were opposed to being subjected to rhp rules of 
the Department of Education. They felt that the rules wouid restrict the flexibility 

of programming (See item 7, OMRS Teachers* Responses in Chapter iV) * There is a Tear 
that "1 to T' type p rogrammi ng woul d be eliminated under FEFP. Most teachers and 
administrators were unSure of exactly wliat was included in the State Rules and Regulations* 

C. Rccommendat ton : ()) Divisional differences are conceivably so great tt>at an '^average 
formula" vjotjid severely penalize the educational programs of a particular Division unless 
funding weights appropriate to the students in the particular Division were developed. 

ir appropriaie weights are developed and if students currently eligible for educational 
programs would continue to be eligible under FEFP, then it appears that more funds would 
be qenerated for Institutional educational programs under FEFP. If the funds generated 
weie flrovided for the educatioiial progra^n in t he i nst i tut ion , the i nvest J gators be I i eve 

Vientraub, F,J. and Abeson. A. ^'New E duca t tona I Policies for t he Hand! ca pped: 
Thu djjlct Revolution/' Phi Delta Kappan . Btoomington, 1973* 

,lbid* 

^Ibld, 



that individualized, even ( to I tvpe programs would be possible on a prescriptive basis. 

The possibility of reduced flexibility and elimination of certain highly 
individualized classes are legltinVte concerns and are not taken Itghtly, 

Beiot] subiect to the code, rules, and regulations of the State Board of tditcation 
wherein compllancr. would not interfere with client i ehabi I i ta 1 1 on would seem to be a 
real ad^/antage to the institutions of DHRS. Mor© attention to total program planning, 
program entrance and exit requirements, and budgeting could result in more programs 
becoming available within the institution. *Trying'* FEFP by the institutions of OMRS 
wou ] d appea r to be duvdntageous to the instituti ons . If the de:iitability of trying 
js jrconijiarned by a no-loss clause, the desirability of trying, in tiie opinion of the 
i nvt > t i ga t ors becomes greater. Since it does seem to have the capability of Increasing 
p roijrams for t he i n & t i tut ions , FEFP is the re fore recommended. 

5, EFFECT or FEFP ON IDENTIFICATION AND CLASSIFICATION OF STUDENTS 

A, A dvantage : (|) FEFP would require a written student evaluation plan wherein entrance 
and exj t criteria are specified* Apparently, such dues not exist or is inadequately 
comrTUin i ca t cd at the present time {See items 3 and 6, DHP.S Administrative Questionnaire). 
Since FE!^P funding depends on adequate identification and classification, FEFP would 
tend to encourage Identification and classification. 

6. D i sadva ntage : (1) Unless there are clearly defined program exit and entrance criteria, 
d ttitidency to keep *'high weight" children {more moneyl) in the institution may develop, 
CIcorty defined entrance and exit criteria and clear statement of qoals as required 
be FEFP, however, should offset this potential disadvantage. 

Ci Recommenda t Ion : (l) FEFP emphasizes written rules and procedures for the Identification 
and classification of students. Its implementation also requires explicit entrance, 
re-entrance^ and exit criteria. The systematic attention to such details would appear 
to be of value to DHRS educational programs. For this reason^ FEFP fs recommended. 

6. OTHER FINDINGS 

(1) A modified version of the financial data f ron the University of Florida for 
use in studying district school financial ddta was submitted to all institutions in 
DHrS. The aim was to compare data from district and institutional educational programs, 
The aim was not realized; financial data for institutions and districts are coded 
differently. The oata that were returned were g^"^^rally incomplete and inconsistent 
(c.ii., one institution reported it had no specific budget for education; two were 
incnnslstent in reporting the number of students in residence and in the institution; 
one furnished data pertaining to the number of student hours provided per week but did 
not furnish data concerning the number of students participating in education program 

e I emeiK s ) ^ 

(2) There is no consistent definition of education for the different Institutions. 
Ecluca t iona 1 activities a re inconsistently defi ned from i ns t i t ut ion to i ns t i tut i on. 

(3) The salaries for OMRS teachers and other educational personnel are not 
competitive with District salaries for similar pe rsonnel ; ( i . e . personnel with the 
same qualifications, experience* and job descriptions). Chart I represents the 
salary ranges for teachers in 18 Districts where 22 of the largest DHRS residential 
facilities are located. Additional data concerning other personnel are given in 
Chapter Three, Volume lip 
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CHART I. SALARY RANGES FOR TEACHERS IN 
DISTRICTS WHERE 22 OHRS FACILITIES ARE LOCATED 





DISTRIC'I 


RANK in 


RANK 


DISTRICT 


RANK 111 


RANK 11^ 


1 


AUcbu4 


759-1 169 


865-725 


Jackson 


690-900 


7 BO -990 


2 


Baker 


770- 103*1 


876-1139 


Lee 


7'tO-1130 


8iiO-l230 


3 


Brad ford 


735-lOttO 


8U0-\1tt5 


Leon 


710-1101 


817-1207 


ii 


Broward 


800-lti32 


888-1520 


Ma r 1 on 


715-1050 


778-1 156 


s 


Dade 


820-1366 


719-1^*92 


Okeechobee 


750-10ti2 


816-1 108 


6 


Desota 


700-990 


760-1050 


Orange 


7iiO-1221 


829-1310 


7 


Gads den 


700^960 


790-1050 


Palm Beach 


780-12ti8 


87tt-1398 


% 


G 1 1 c res t 


720-1030 


8ii0-ll50 


Sumte r 


7*13-1150 


853-1260 


9 


H i gh 1 ands 


780-1090 


860-1193 


lin 1 on 


720-1058 


820-1 158 



FEA RESEARCH DEPARTMENT, 197 3-7^* SALARY RANGES: TEACHERS, ADMINISTRATORS. 
Tallahassee: Author, Oct., 1973- 

OWision of Correction facilities in Bradford, Oesota, Highlands^ Jackson, Marlon, 

Palm Beachft Sumter and Union Counties. 
Division of Meritbl Health Facilities in Baker, Broward, Oesota and Gadsden Counties. 
0 i V i s ion of Reta rda t ion f ac i I i t ies \a Alachua , Dad* , Jackson, Lee , Leon and 0 range 

Count i es . 

Division of Youth Services FacMitics in Gilcrest, Jackson, Marion and Okeechobee 
Count i es . 

Compare with ^ monthly salary for DHRS : Classroom Teacher l^$66(S-90B and Classroom 
Teacher l-Special Educat ion^$699-960. 

^Compare with a monthly salary range for DHRS: Classroom Teacher II=$736-I0tI 
and Classroom Teacher M-Special Educa t ioa^$7 7'** 1 065 . 



An analysis of the chart shows that a OHRS Classroom Teacher 1 has a beginning 
salary of $666 per month. The begi nnfng salary for a Rank III Teacher in all IB 
Districts exceeds $666. Only one District provides a maximum range less than DHRS. The 
same unfavorable condition exists in the comparison when a Classroom Teacher II is 
cornpared vnth a Rank II teacher. All IB districts have a higher beginning salary than 
does DHKS. Seventeen Districts have a tuqher maximum. Tlie beginning salary for 
Spec fa 1 E ducat i on Teache r I i s also exceeded by the salary of t fie begi nn i ng Rank III 
teacher in 17 of the Districts. Fifteen of the Districts have a liigher maximum. The 
beginning salary for the Special Education )t, when compared to the Rank II teacher, 
continues the trend. Seventeen of the beginning District salaries are greater in the 
comparison, fifteen Districts have greater maximum salaries. Clearlyj the institutions 
are at a disadvantage In recruiting educational personnel. 

Information furnished the Investigators was that the Department of Admi n is t ra t i oh 
attempts to keep salaries competitive with>local salaries. However, DHRS representatives 
report that there are long delays (up to 2 years) before increases are met j and often 
local salary conditions have changed before action occurs on the outdated local 
conditions* Moreover, even if the DOA action were more responsive, and the classified 
position could match local beginning salaries, the lower maximum ^or the classified 
pos i t ! ons rema i ns non^ compe tet ! ve. 

{^) Ihc difficult) *n identifying total expenditures for educational prorjramming 
fTiakes it difficult to determine the effect of the ^'10 percent indirect services*^ 
of FEFP on the instituti ona 1 programs , A uni f orm accoimt 1 ng s ys t em » wh i ch does not 
exist for DHRS institutions, would clarify the effect, 
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CONCLUDING STATEMENT 



TKe purpose of this study was to determine whether a weighted per pupil TTE 
Formula would be capable oF generating funds and providing a b sis For program de* 
velopment For students in public institutions. Assuming that students with the 
characteristics oF the students currently In institutional educational programs would 
continue to be eligible under a we i ghted TTC Formu la , t he effect oF TTE on Five 
Factors: teachers^ curriculum^ student assessment^ program avai labi I i t y and Identi- 
Ficatlon, and classification oF students in institutions were Investigated. Case 
studies of Five institutions, combined with Fiscal data Furnished by DHRS were analyzed. 
It was concluded that the advantages accruing to all Factors rar outweighed the 
disadvantages that might occur as a result oF TEFP funding oF institutional educational 
programs. Of the Five Institutions visited, the investigators judged that at least 
three of the educational plans were inadequate. Representatives of two of Lhe five 
were also inconsistent in enumerating the number of students actually participating 
in program elements and representatives in one institution reported they had no 
identified educational budget. When educational salaries at residential facilities 
were compared with the salaries of the District in which the residential facility 
was located^ the salaries of the residential facilities were found to be non-com- 
petttive. There was no uniform educational accounting systrtm of consistency In 
definitton of education or educational activities. TEFP would impose some order on 
much of the disorderj whtch^ in the opinion oF the i nves t iga tors « exists in OHRS 
educatfonal prograrrvni ng and planning* The Investigators conclude^ therefore, th5t 
FEFP ]s capable of generating Funds to support educational programs in public 
institutions and that the programs would be greatly improved as a results ll is 
recommended that FEFP be utilized For funding Florida's public residential educational 
programs 
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CHAPTER ^ 



This chapter cOntafns Ten Tables which summarize the responses obtained Froni 
the case studies of the educational programs of the ten districts and the five 
Institutions. Tables I, 2, 3, 5, 6, and 7 contain data from the districts; 
Tables 8, 9, and 10 frO:n the residential facilities. Interpretation of the data 
presented in the Ton Tables has been given in Chapters 3 and ^. 

Table 1 represents the combined responses of all administrators from the 
ten districts (ad.-ninlstrators were defined as District Superintendents, Assistant 
Superi ntcndCiits , and Finance Personnel). kS administrators were Interviewed. 

Table 2 presents the combined responses of all coordinating personnel 
(Otstrirt Coordinators, Area Coordinators, and Supervisory Personnel), 
coord I na tors were i nte rv tewed* 

Tabic 3 presents the combined responses of all principals of the ten 
districts* &6 principals vjere Interviewed. 

Table 4 presents the combined responses of all tcacViers of exceptional' 
students from the ten districts. lit teachers were interviewed. 

Table 5 contains the data obtained frOm the interviews of the teachers from 
bas i c cducat ion t n the ten districts. 36 teache rs we re i nte rv iewed. 

Table 6 represents the data obtained from the speech therapists in the ten 
districts* 22 Speech therapists were interviewed. 

Table 7 presents Iho cornblncd responses of support personnel from the tePr 
districts (support personnel are defined as school psychologists, guidance 
counselors, and social workers). hG support personnel vjere interviewed* 

Table 8 co.Tibincs the responses of ^11 administrators tnterviowod in the 
five DHRS rssidential fa<.tlities (administrators are defined as Superintendents, 
Assistant Superintendents, Directors of Education and Training, Principals, and 
all ot her educat i ona I admi n i s t ra t o rs) . ]h adul ni s t ra tors f rom the f i ve res 1 dont ia t 
facilities were interviewed. 

Table ^ contains sun^^aries of the responses ui" all teachers interviewed at 
the f i ve res i dent ia 1 faci t ■ 1 1 es * I teachers v;crc i ntervi cwed* 

Fln-3!ly, Table 10 p.-csents the sumn^cirlzed responses of 33 students from U of 
the residential facilities visited. Students at the Sunland Trainincj Center were 
not interviewed because t[>e questrons raised were judged to be Inappropriately 
constiuctcd for mcaningru) use with the students. 
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SUPcftlNTENDSNTS. ASSIST^VNT SUPERl NTENDENTIJ , AREA SUPERINTENDENTS, FINANCE OFFICERS 

ALL CCU:;TIES 
^9 INTEWIEWEO 



Question 


j YES 


NO 


N/A 




COMMENTS 


1. Did the October 2 
deadl !nc affect 
the ident i f ica 1 1 on 
and/or* ass lgnmciit 
of s tudents to 
special educat <on 
programs? 


23 

147% 


17 
3S% 


S 

18% 


1 

2 
1 
1 

2 
1 


All pupil accounting periods are unresponsive to the fluctuating 
pupil caseload experienced b/ the hospital and homebound prograrr,. 

Pressure to identify as quickly as possible. 

Put extra load on Identification team. 

Ue rvshed to place children in special categories wlt^ Incomplete 
evaluat 1 ons . 

February will always show an increase over October count. 
Greater attempt to i^et students into special education. 










h 
k 


SLD and speech were affected adversely. 

We had problems tn establishing classes for exceptionalities new 
to this district. 










/'RECOMHEnO. 


RECGMMENOATIGNS 












First pupil accounting should be done in November. 


- 








3 


HospFtal and honiebOLnd should be a:>le to report actual number of 
students over several months. 


2* Have minimum 
and fivaxfmum 
class s ;2:es 
been set for 
Spec lal educa* 
tlon programs? 


36 

73% 


7 


6 

13% 


1 
1 

k 


Must operate at niextmum always to generate enough monies. 

Minimum number should be six to eight In the case of severe 
problems . 

Set by state guidelines* 
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Quest fon 2 



?UE:^TI0f4 ^ES ; NO U/i 



o 



Has there been 
or do you foresee 
any changes in the 
percentages of 
tota I student 
Dopulat ton ess i9ned 
to special education? 



N/A ( rCOHMENTS 



15 

3t% 'S% 



12 



Was due process 
tol lowed in ident- 
I f i cat ion , c?ass J ■ 
fi cat i on, and 
p laceiri.jnt or 
stude.-its to 
spec (a 1 p o^^TiH-Tis" 



1 



I" 



f COMMENTS 



County ^lad to exceed t'^c n^xtr^unts to generate enoogh dollars. 



; RECOMMENDATIONS 

- Class size should not go below fifteen, and not ino'e t*^an twenty. 

' T^ert; shoi ld be an aide for eve^ y teacner who is car yino a r^aytmum 
' cUss load* 



'will increase in all areas-^f inane ial 1 y, a oood ide^j, 
iOveraM, felt Mttle effect from new funding. 

; As identification procedures become rnore lefined, t^^c pe'^centage 
- wi IT r 1 se . 

! Foresee c 1 .ss s ize inc reas ing pa rt i cular 1 y in f^e higher weighted 
; categor ies , 

'There win be a Greater tendeacy *j help more students now by 
^putting them in soecial classes. 

j No chance 
t 

^ The ^ n^y be the tendency to e^.rol? chJIdren nfie^-efy ^o Support the 
I units o-^ t:eneTate Funds. 



(1UE5TICN 


YE5 


KO 


|h/a 




COmENTS 


5. W^s a copy of the 
letter sent to 
parents to inform 
them that thei r 
thi Id should 
placed in a special 
class obtaine<f? 


26 
55% 


) 

2% 


(22 
it 3% 


! it 

1 

: 


If d letter IS not sent » a parent conference is held, 

■ 


6. Do you think that 
the new funding 
places too rnuch 
emphasis on special 
educat lonJ 


7 

ik% 


29 
5S% 


»3 
27% 


\ 
1 

2 


State mandated serving ell exceptional children. 

The FEFP Bill should give the basic weighting factor back to the 
basic prociram, the balance being retained by special education. 

Should have even rnore emphasis. 












RECOMMENOATJONS 










1 


The FEFP should give the basic weighting factor back to the basic 
program^ the balance being retained by special education. 


7^ Do yov think that 
the weight !ngs 
should be changed? 


23 
^7% 


5 

10% 


21 

it 3% 




K through 3 programs are undcr*weighted. 

Basic program is under-weiglited — special education is over-weighted 

Weightings do not correspond to actual costs, but too early to have 
actual figures. 

Favor more funds for special educators. 

EMR weighting discourages rnainstreamlng. 

Too Soon to evaluate equitability of weightings. 

The basic program weighting needs (nore study. 
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YES 



NO 



cont i r>ued : 



ro 



Have you deter- 
mined the re- 
qu I red nurr^ber of 
stL:dentS at each 
we i cht ing to 
"bre^k eve:>" for 
a class'^ 



1 



37% I 33% » 3a)G 
1 I 



1 
1 



! 3 
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Nocc? three yearS of stu<3y to dete'^mine equitability of weic^nrings 
Wt*ic)ht<nas cost factors meed to be re-evaluated annuoljy, 

f<£CCMMENDATlONS 

Increase weiohtinos tc redoce pop i 1/t eacher '^atio, 

f^eco^end },70 w^ightino for 

Hometjoond must be increased. 

Increase welghtino for basic programs, 

ViSoal I Should be increased, 

WeioSting adequate Only if cat-ried throughout the day, Even If 
cr^ild *s resourced, he is Still handicapped. 

Weighting Should be continually reviewed. 

Weightings for Itinerant teachers Should be inCr-eaSed due to 
neceSsa ry t ravel t Fme* 

Ou r t no peak pupti accounting peri ods, we can juStFfy ou rsel ves • 
RECOMMENDATIONS 

Weight ('ngS should Include fr»Oney for support perSOnrtel* 



Are there any '.0 

S^ec \a) pi oo» ai'S [ ] 

Which could : ^'l^i^ j 37% 

;Jdded, deleted, ; J 

or co^bined"^ , 



10, 



WM 1 the new j 1 T 

funding en- | 

co^ rase yw 22% 

to contract ^Or ( [ 

Support Services? i t 




1 1 



22% 



70 



1 19% 



I 1 



Low incide'ice of Some except i ond I * t ieS in ru^al counties will 
fo'ce Some of ihem to combine- 

We are qotn^ to be pushed into Cutting county level conSultdf^t 
Services, as they are not oeneratino any f,T,e,'S- 

; C' i t o - is for ihe olfted is too low as p'^esent St*jte ^l' ? del JneS 

j pe^-mit the inclusion of b^loht normal children in the gifted class. 

i hay lose gifted units to accommodate other exceptionalities, 

t 

; P/Jncipal would rattier free teachers in each of four or five 
disciplines foi one period each day and be made available to 
worl. rndividuaMy with ci^"ted child'^en- 



1 
1 



RECOMKEMDATtONS 



Prevention type programs Should be added, 

P<"ogram for neuroloolcally impai^^ed should be added- 

Full tim? gifted progran^ Should be added. 

P ogram needs to be added for borderline student, 

A program needs to be added in vocational education for the 
hand j capped. 



Contract for additional diagnostic Services so we can find more 
except I Onal ch r 1 dren. 

(t will encourage uS to contract for services with other counties^ 
Too early to evaluate^ 

Crash programs at Ident i f i cat 'on will disco' race hin'nc [Tio e 
psychological Se^'vlce people. 



OUESTIOW 



Cutest Ion IC' 



i YES 



NO j tl/A ; ^/COw£nT$ 



IL Utd (or 1) 
the 7/2';ths 
factor affect 

( b i 1 I t y ? 



15 

3rz 



4^ 



7 , 

\ 

i 



RECOMMEND. 



-RECOmEKC:. 
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FEFP wil. ofit';**^ encourof.e us no;' c^scouraae us frOm contrartfno 
fOi *>L!Opo t serv I ces . 

RECOhrtENDATlONS 

FEFF S^l0^u^ld r«v^ ptovisions to accOnTiOdate Ou^)po t services, 
f.-^Sychol oc » ca I servi ces , qv i dance, and consul tant scv i ces, 

I The. 7/^^ ractor has greatly decreased progra.Ti M^xibiMty. 

! As a -esult of 7/2/, we Bre movinc toward self contained classes. 

t 

I ft has increased riexlDHUy o^ proqra^ns, 

} Ou/irtc tSe Surffl^cf p OQ'-am, or^e is not encooraoed to work beyond 

I the Seve*^ hOu ■ s , 

\ RECOKMENDATIOMS 

1 

I 2i/l: would Qive total flexibllrty to prooramming c^Md, 

i f nc esseC 
I 

1 De' rcasec 

i 

] eeser: to i?/?.. 

; Too ea ly to evciJuate 

' i^ECOMMcNDATIONS 
I n : r eaSc: the rdt J o 
\nc:^as^:^ Mie ^zin to lG/?i^ 



''.ues t ion 11 
com inued: 



^ 



COMHENVS 



] 
1 

^ 1 



13 



Has there been 

any fc:ncoLi fcjcre^ 

,'nent 5:^r you to 

Increase o^ 

dec ^ease the 

r.u ";ber of sotiC id i 

education c/asses' 



r 



! 1 



11+. Has there been 
or do you expect 
dfiy encouragenent 
to alte' the 
number of ful )- 
time and p_rt- 
time special 
education classes? 



5 

10% 



1 1 

22% 



33 
7Z% 



I 2 

i 



RECOMMHNOAHONS 



Increase :he ratio to 5/25 

Too early to evaluate its fairness and Fmpact. 
Abolish the 7/15 factor. 



Some rerular teachers could han^^le soTie exceptionalities wit"^ lowe^ 
class loa<ls. 

Decrease the nunbe^^ of special education procrams stnce it »s 
robbino the basic program. 

Increase *n the number of specfal education students due to funding. 

Principals vjant to increase the nL'!^ber of special education classes 
to generate dol lars. 



Increase to ful! ti::ie 
All are pa rt^ t 'fne. 



Has there be^en or 
c3o yOu foresee any 
riore incentive to 
t dent I ''y and c lass \ - 
fy children as e>(- 
cept 'ona 1 ^ 



i 

I 35% 



3?% 



! II 



Greater needs will result in greater number o^^ e>ce[;trOrtal chilrf'en. 
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"uESTi On 



H^s there been 
ot <jo vou fore* 
See any chanoe 
in att i tade to- 
wa r d t I dent i " 
: icat Ion anc! 
class I ; I cat ion 
and/o' ass > ^n- 
Ttent 0^" bci cie* - 
I ine cases :o 
spectcil education 
as a resu 1 t of 
the FtFP'^ 



17, 



CO 
<7v 



Have yOur 
"espons i b 1 1 i t ies 
Changed as a 
result of FEFP'^ 



■YES 



NO 



07 



f COMMENTS 



12 



2^% 



Have other tob 
respons ;b J I i t ies 
chanced because 
of the FEFP? 



Do you fee 1 that 
the poWcy toward 
^. irir>c and ass^rn^ 
i nc- teache rs , t e^cH- 
c a J des , o . pa ra 
p-^ofess lonals has 
or w ■ 1 1 change es 
6 result or FEFf'l 



25 
59% 



17% 



n ! 20 

^ 

1 

f 

I 

i 



37% 



h 



12 

65% 




COMMENTS 

Yes, SoiDewhat, there nas been d ch^ncie in attitude toward the 
'kK>i^der I ine student. 

There Is a probierr^ in ^rovidinc; ."o^ the borderlfne student. 



Area superintendent now controls allocation of teacher persop>f>eI 
un S ts . 

r^espons ?b f M t ies somewhat i ncreased 
Responsibilities much increased, 
Patjer wor'< has increased by 50%, 

F*nanCe officers are corng crazy. 

School psychologists serve total school population instead of lust 
exceot-onal children. 

The principal is civen nore ^eSpons i b r I i t ; , 
Principals can now trade o^f uf>jts for aides. 

There will be a ^--jove toward hiring the Rank Ml teache"- ove-^ the 
Rank II and inexperienced over the expe lenced \f left to p-^incipal 

\'eec financla] support for diagnostic se-^vices. 



r 1 



1^ 



COMMENT:! I 



Ha^ re oSSion^ent 
'^LO Crc out O" 



rRECOmEiJD. 




J t ?^c*5 i n reaSec since 1 as t r , 
E:)^periericecJ increase a: :ov^*y expense. 

The ol^oc^at'^o^ ilass^oc^n supplies defends wi^etner of^e^s class 
IS \>"Qi*<lr\Q even o' has excess *^onds. 



Tea(:hci' ^:roup5 a-t; reluctant to app^'ove or s-jpport non-di*ect 
instructional f*taff inrludinc psychologists, consultants, screeninc; 
people for hearinc and vision. 

Unclear as to der^nic-on o^ Z^A rule- 

Kinety pe^^cent o"' wriat.? 

^j^/ti goes drrectly to schools. It will hamper districts. 

RECOMMENDATIONS 



The oasic fuH i;ne equivalenr should Ijc increased beyond :he 
2"^'^ T^inutcs, as p esent^y i: discouraces othe^ cou-^se of/etincs. 
^: tiie hich school level. 



T ^'C t: t c " ! f V I ri^ ^'scto^ ^> :")CL' 1 cl je r-*?- evo Uj£. l^jC 

pTgvi;tjT^s shojlJ be :'..nce<- district b> t^isf fct -a*: ler t "lan School oy SchooK 

The twenry-r'tve hou?^ r^T,E, is too rirjid for socially n^atadjusted and emott'onaUy disturbed c^^ifdren 
w-io can only tolerate l^-l^ hours per weel^. 



of TASL£ 2 

COORD I NAT tNC P£«ONMEL 
ALL COLMTIES 
^9 INTERVIEWED 



QUESTION 


Y£S 


NO 


N/A 




COMMENTS 


K Did the Oct- 
Obcr 2 dead! inc 
affect the idcnt- 
I f 'icat i On and/or 
assignrncnt of 
students to 
special education 
progtB ms? 

to 


26 


18 
37% 


5 

10% 


6 
1 

13 

1 
2 

7 


Pushed to identify students and thus rnay ha^^e nlssed a few- 
Psychologists overloaded. 

Children placed without full evaluation with evaluations scheduled for 
the future. 

Only adversely affected speech therapy. 

In speech "diiignostic therapy** was necessary to make sure the F,T.E, 
ccunt w^s high enough — then went back and screened thefn out and Included 
others^ 

Deadline caused class sizes to increase to maxir:;jms. 


P 


^ — 

RECOMMENDATIONS 


2 
\ 


October count should be relaj^ed to November. 

A special funding program without deadlines should be established for 
the hospital/homebound^ 


^ 2. H;i\^c mi ntwn 


32 


)3 


k ' 


U 


Clc5S si2e Is set by guidelines, but don*t h<ivc them now. Need them 


dno md^^^^LJ'^ class 










rc-instated. 


s izcs been set 


65% 


m 


s% 






for special edu- 








1 


Class si^es are determined by special education coordinators. 


Cdtlon p*ografns? 










Class mixrnums too Urge in speech, SLD. and ED. 










1 


ERIC 















YES 


NO 


N/A 


//CONSENTS 


COMp'^ENTS 


3. Ho^ there been 




23 


0 


1 


IbQ increase rs a result of placino borderline cases 


or do you foresee 










and ncvj c losses . 


any chan<;es tn 


53% 




0% 






percentages of tota 


I 






1 


Expect an increase based on needs of t^- district. 


s tLCent po^u lot [ oi^ 












ossigned to speci<al 








2 


Fundrno under F.T-E, and state f^andate will co11cct!v6l 


ec'ucfs t 1 On? 










result in an fncreosc- 










1 


Presently in speech we are enrolling large groups of 












Til 1 o p rob 1 ems* 










1 


There will be an increase in SPES <Jue to early identi- 










: 

1 


r t ca c r on . 




t** '/o^i tiue process 




2 


TV 


1 


School has conference wltt^ parents. 


foi levied I rr i dent i - 












f » CCt lOn , cUss 1 f 1 - 

o 








1 


Due process should be emphasized in entire school syste 


cat 1 on, ^nd ploce- 












n^n: of st'jdcnts 










Due process Js being followed precisely,' 


to special pro<^ranis' 






















i^ECOMJ^ENDAT IONS 










1 


Develop more specific criteria for the identification 












and plccer[en: of students in exceptional chtld 












programs . 


5* V^j a copy of" t ^ 




1 


17 


13 


Pare'its arc contacted personally; a consent form 


letter sent to 










must be signed by the parents in all cases. 


pa rents to f nf orn 


637= 


n 


35% 




therr^ that the! r 












child s^^oul d be 












p lece<^ i n a Spec la 1 












c cbuG J nec7 













ERIC 



QUESTION 


YES 


MO 

i_ 


N/A 




com:^£nts 


Do you thrnk that 
the new funding pldc< 
too much emphdsis on 
spec i&\ educdt ion? 


: 3 
;! 

1 




6 

I Si 


1 

7 

1 

2 
1 
I 
I 


More spectdl education programs and funds are needed- 

Too much emphasis on the gifted without proper 
gu 1 del i.nes. 

The new funding nrlgfit emphasize special education to 
the detriment of regular programs. 

It places too much emphasis on fu]I*time speclel educa- 
tion. 

It pidces too much emphasis on the special education 
child in tho dollar sense. 

New funding places special education in proper perspec- 
t i ve. 












Fund classes, not students. 


7. Do you think 
tbdt the welghtincs 
should oe changeor 


31 


7 


li 


3 
3 


Itinerant programs for low prevalence exceptional * ties 
are beiag hurt. Heed more money. 

Too early to evaluate. 












RECOMMENOATlOtiS 










I 


Multiply handicapped stx>uld get the weighting for each 
handi cap. 










1 


Werghtlngs should be changed for partially sighted^ 
Speech, and hearing impaired because of their 
itinerant nature* 


ERLC 

) 








1 1 
J 


Each exceptional child should carry his weighting d1) 
day. 

Change all weightings upward. 



QUESTION 


YES 


NO 


N/A 


/^COMMENTS 


COMMENTS 












RECOMMENDATIONS 


Quest ion 7 
continued: 








2 
1 
1 


The weighting for homebound must be increased* 

Increase the itinerant gifted teacher weightings. 

Add a weighting of ,} or one hour to cover travel of 
Itinerant and resource personnel. 










I 
1 
1 

1 
1 
1 
I 


IncreaserEMR weightings; 5,7, 
TMR ; 6.2. 
SLD : 5-6- 
Gifted ; 10.0. 
Speech : 10.5. 

£D ; 5.6, 
Soc. Mai. : ^4.8. 


6. Have you deter-* 
mined the required 
number of students 
at each we » ght ing 
to "break even" for 
a cidss? 


26 . 
53% 


11* 

2Sf% 


9 

IS% 


I 


This has been determined at the county level. 
District iS presently computing these. 


9. Are there any 
special pr09racns 
whtch could be 
added, deleted. 


2J 

J*3% 


23 


5 


2 


EHR and ED could be combined. 

The new formula works against new programs. 


or combined? 


1 










; 
1 










A O rQG rAm f Q r t hf* au ttStiC Child. 


1 








1 


Need a program for the multiply handicapped deaf. 












Add ^ program for slow learners. 


1 f 















YES 


NO 


N/A 


^'COMMENTS 


COMMENTS 


Quest tort 9 
cont tnued: 










RECOMMENOATIOMS 








1 

2 
I 


Add a preventative program for socfdlly maladjusted 
and en^otiondMy disturbed. 

Need a diagnostic program for five year olds* 
Need a diagnostic program for preschool deaf. 


lO. W( 1 1 the new 
fu.;dJng encourage 
you to contract for 
Support services? 


1 1 

23% 


27 

56% 


1 \ 

rtk 


I 
1 

if 


Yes, for profoundly retarded* 

Support services ahould be contracted only as a last 
resort • 

We will continue to contract for psychology services* 










1 


It may encourage us to contract for medical services. 


1). Old (or win) 
the 7/25ths factor 
affect program 
flexibll Ity? 


9 

18% 


7 


33 
67% 


h 
S 

I 

\ 

7 

' I 


Too early to evaluate. 

Seven/twenty-f i fths »s very constrictive in planning 
for 1 nd 1 V 1 dua t needs . 

It will encourage us to Wmit the summer gtfted program 
to seven hours. 

The 7/25 factor required us to design the i nst ruct lO^a* 
program to fit the finance plan. 

TSere is generally a decrease in flexibility. 

The 7/25 factor encourages liS to (T«>ve to a self- 
contained classroom. 


ERLC 













Question 


1 

YES 


NO 


ti/A 


/COKMLNTS 


COMMENTS 


12. Shoul(J the 
7/25 ratio be chorig^ 


22 


8 


19 

3S% 


1 


The tir;e a teacher sperids 6r\v\ng to or from a student'^ 
hoc.e, oS vgcH as the tine ne sperids rn preparatiof^ of 
I ncl » V i r!'j^ t lessens, S'^Oi^ld be counted as student 
.rit;fn!.>Cr5l"fJp 




r<ECOKM£KOATlONS 


2 
2 

1 


)0/2j would be a more equJi^able ratio. 

We shooed 6<* able to lower or raise the ratio based or> 
the needs of the Individual, 

T;ic rotio should be Increased, 


13. Has there been 
any encouragement 
^ for you to increase 
or decrease the 
number of spec la I 
education classes? 


23 
1*7% 


22% 


W 
31% 


1 

2 
1 


We have placed beiiavior problem children with EC's 
to generate acditional funds as well as revising 
schedules to obtain the maxlmtjm amount of time 
under the 7/25 factor- 

TKe re has been sone encou ragement to use special 
classes to generate funds. 

Increase the number of special education students to 
generate funds. 


\U, Has there 
been or do you 
expect any en- 
couracement to 
alter the number 
of ful 1 -t ime arid 
part-tme special 
educa t ion c lasses? 


7 


25 

51% 


17 
35% 


1 

2 
I 
1 


No, but full time is what they encourage. 

Generally* there is a moveTient toward full time classes 
as opposed to resourcing children due to the funding- 
Increase the nuDber of full time special education 
classes . 

Koving more toward part-time. 



ERIC 



QUESTION 


! 

YES 


HO 


H/A 


rfCOKM^NT* 


COMMENTS 


15- Has there been 
or <Jo you foresee 
any more incentive 
to ictent if y and 
class i fy chl I dren 
dS except tond 17 


19 

39% 




9 

ts% 


I 
1 
I 


Yes, there is an increased incentive, but only du« 

to the state mandate to serve all exceptional childrei. 

There Is pressure fron the district and area to increas. 
sp&cial education class sizes. 

Yes, definitely in Speech and the gifted program. 


16, Has there been 
or do you foresee 
any change in atti- 
tude toward the 
ident I f 1 cat ion and 
class r f i ca t i on and/ 
or ass ignmcnt of 
borderl ine cases 
^ to special educatio 
as a result of F£F"P 


la 

■ 37% 

1 


53% 


5 

10% 


2 


School personnel are employing the concept of 
adaptive behavior more now than before all the 
special educ^t ion lit i^at ion. 


17. Hove your job 
fepSons ib! I i t »es 
changed as a result 
of FEFP2 


10 

20% 


3^ 
6S% 


5 

11% 


1 

2 

1 
3 


F.T.E. has meroed the exceptional child coordinator's 
position with that of the finance officers, 

t in t he amotiiit' o f Odoefuor t£ • 

New law encouraged district to get Tnto program budget 11 
Job insecurity — 1 don't generate F.T.E.'s, 


18. Have other jot 
respons ibi 1 1 1 tes 
changed because 
of FEFP? 

ERIC 


2 


39 
80% 


8 

)6% 


1 
1 
1 


There is more paper work and bookkeeping. 
Princrpals are more cognfzant of record keeping. 
Teachers are teaching ^rt, P.E, 



QUEST I0^ 



ii;. Do yOu feel 
that the pol iCy 
towd rd t r t , a nd 
ass i^n r teachers , 
teacher a i d€S or 
para-prof ess iona^s 
has or Will charjce 
as a resu I ^ oi' the 




NO 



;1 



N/A 



20, Has the 
a 1 1 ocat lOn of 
classroom suppi \es 
changed any s i nce 
last year? 



33 



7 

15% 



hCOmEUTi COMMENTS 



1 
1 



Ran^ III, unftjtper J enced teachers v«il1 be red Over 
experienced ^^foher ranted teachers Simply as a 

iJijdcjeiars tnove. 

Yes, its already happened to fill ^nid-year vacancies. 
Too early to evaluate, 

May hire riore pa ra- profes s i Ona 1 S instead oi teachers* 

One SLD teacher was told by her principal that she 
will lose her job next yedr since she Is not 
oeneratinQ enough F*T*E**S to SttppOrt her high salary* 



RECOmENDATIOWS 



Need pro 



visions for hiring and employment of para- 
onal s or a i des . 



professionals or aides. 



Re-evaluate state certification requ * rernents for 
special education instructors* 



Increase inaUocation this year. 
Decrease in allocation this year* 



RECOMHENDATIOWS 



More money \s needed for consumable items. 
More money is needed for test materials. 



i 



CUESTtON 


! 

^ — i 


NC 




1 


COMMENTS 


21, Hos re-asslcn^ 

of spectdl ctdsses 
c^ia-.oec a^> a resi. 1 1 
O* l^c new fur<dintj? 




n 




I 


Repass Ic'ifnenl special educat Iot stt'dents back Into 
retu^lar riass » Indered because o' l^roe oaslc cJass size. 

Presently, we wW 1 \^o\<i on to a crild t .rO'jgh tne 
secor>d popfl account I 'i^n period ra'^ ^er ?.i»an dismiss 
'lirri as we used to, J-ri-ned : e I y a^'ter I'^e end o'" i ne 
s ernes t e r . 


22, Do you feel 
tr^a: the /CfA re- 
qtj i remen: is viable 


0 

? 0% 


15 


3^ 


J 
1 


Unsure of interpretation. 

It will be extremely difficult to implement If indirect 
costs are not allowed. 

Noway to implement because of difference in teacher 
salar les . 




RECDHMENDATrONS 


2 


Recommend a concrete definition of this 90% rule. 


23* Other comments 
ard recoflfwnendat i onS 

ERLC 








\ 
1 

1 

1 

1 
1 

I 


Under the new F#T#E* we have vtSfbMtty of funding* 

Delete all catec^orles and develop one unifona category 
under exceptfonat student programs at a weight of 10 
or more on a $7^0 basic state cost per- student. 

More consideration is needed for smaller counties* 

Fond exceptional chMd education programs under special 
categor ica ) a id* 

Implement reoional special service centers on a grant 
basis For smaller counties. 

Allow only certified staff members in a planned program 
to be considered for employment by a school district 
and elioible for FEFP/FTE fundJno reimbursement. 

Formula for local effort should include the average 
income plus the assessed value on tax rolls. 



GENEriAL SUMMARY 
of 

PRJNCIPALt 
ALL COUKTlEi 
O'.. iNTERVIEV/EO 



TABLE 2 



1, Otd the October 
2 dead I ne foe c 
the I den t ' ^ " c6 1 * On 
ancVor ass i grwpent 
of students to 
spec id ] educat ion 
progra/rjs? 



! YES 1 . NM 1 r/COMKtNTS 



COMMENTS 



1 

! 15 I 



' - ■ — I 

31 1 16 



2, Have m(4iinum ancJ 

maximum Class sizes 
been set for spectal 
ecucat foi^ pr-oorams? 



00 



67% 



I 

20 I 2 
30% ' Z% 



All stuaents were not co*npletely screened and assigned. ^ 

The-'e was pressure to identify as ;nany as possible before the 
deadi ine, 

AM children were not identified prior to the October deadline. 



f-— 



: ) 

I 

+ 

I 6 



I 



; Class size is determined by the needs o^ the school population, 

i Class size limits are set at the district level, 

; District guidelines ^re followed where possible, 

I 

I Aware of min imum/max imums, bft this is Only a guideline, not a law, 

I Class s+zes are on the increase. 



^'RECOMMEND, I ftECCrtMENDAT I OkS 



Closs size snot'ld be r^ept as s.-nall as possible. 

Ten St' dents per teacher for socially m^ladfusted (without aide). 

Class stzG shoufd be detorrDined b> the program and the needs of 
the chr 1 dren. 



CO \ r-,. "o? b'. , □n . ; 

r - ■ cc'^;^ total 
s tuoi or :^op J ia t J On 



W(3S dtJO '.3rOH>SS ; ^3 

■ c M ovj^c in t ' 
i cent I r I c Jt r on , I 
class I f J cat ion , } 
anc p laccnent of | 
s t -dc^t if f n SDec i a » i 



^as a copy ot the 

letter in^;lt to 
parents to tnform 
* ne'Ti : hat the I r 
cni M shOL;ld be 
r;3ced a special 
c I cSs obta i rxed'^ 



67% t 



5 

8% 



10 









Oo yOL t^Jnc that 


2 


60 




i 3 


the new fundjnc; 










kilaces too nuch 


3% 




6% 


[ \ 


enphasjs on Special 










eaucat t on? 








i 
1 



ERIC 



Force an (nc^e^se in the jt^ cen^ace 0=" total s:Lrdent r^OpLlation 
due to early Ident^fpcatjOn ano T.T.E. 

be hool s will oxpc r i t:nco a^ i nc : €?ase i ^ t *^ev ;Jev i a t e : ro^ t de J i rs 



^etters not always sent, but rather a conference is ^eto v^ith tr^^ 
^a'^ents of t^e exceptional child. 



Nnt enouah money is soent on special education. 

Special education takes an inordinate amount of supcvi'sory ttme 
in relation to the percentage of students involved. 



Do ycu t in: r he j 
we i c;ht n is s!iOul c ■ t 



ERIC 



J 

2 



o 



i 1 

! 

. 2 

i ' 

i 6 
I , 

1 I 



COMMENTS 

I ^: i ncs ^■ e ■ ^ I ' , 
I nc 'CCSe SLD< 
1 nc redSc i i : , 
I r^*;. rX'tiSe; ED * 

Increase TMR< 

Incre^jse K th^oo^ 3 '"or p re vent i on pu rposes ^ 
Increase deof education weight ?nQ, 
Increase reyular education. 

So'TTc^^tnc ^i;iov;lcf oe written in to t^e weighting forni-'la to cive 
additional flexibility to the proc^ram, 

InCieese weloStpnc ror the homebound. 

Increase weighting ^or physrcatly handicapped. 

Increase all wetghtinqs, 

Vocatronal education should be reduced »n werohttng. 
Child should CA-^ry htS Weighting aU day* 
All fcxceprtonai child weiohtJngs should be increased/ 
Weightings for vision should be increased. 

Provisions Should be made in the weighting systen fo^" itinerant 
teachers who must travel. 



qu£St;Cn 



7r 



X^e J I qu i red m.-nbc r 
o'^ styc^ents o: each ; r.% 
weit;ht(nc to "break j 
even'* for a c lass? 



Arc there any 
Spec I prorrans 
which Could be 
adccd, deleted^ 
Of co^b^nedY 



ERIC 



' 35% 



'NO 



10 



1 COMMENTS 

Yt;s, we have deter nined t^^e "break even'" t<^''^^- adiust. oc ^^ans 
I fo" 9eneratinc funds and to 9 ' /e kids best oppo' tw'^I ty. 

The county or^'icc :oid one principal To iieet d ■ eou 1 ec nu'nDe , 

J haven't dere^nrnecJ it, bu: t le cot^nty o-rfiqe "las . 

I* hasn'r &een done, but f (3n sij-^e it will i^t. 



31 

^7% 



1 T 



Need a special program fOT slow learners. 

Delete soci5ny maladluSted until the stdte Coynes up with Criteria. 
VocatiOr>al education program needed at elementary level. 
Need a special program for potential school drop Ow:s. 
Need a proc '"an for t ne neu ro 1 09 i ca 1 1 y i rr^pa i red 



j^^RECOrtiMEND, I RECOHMENDAHONS 



! Add a slow learner cateoory. 
j 

I Add a full time program for the gifted. 

J Add a Special progran^ tor the neu rO log i ca ) 1 y impaired. 

■ £1 iminete gifted program. 



Y£5 1 f^O 
I 



H eftcOu r o "^e you 
S uppc ; t services? 



I 



1 



I], D Ic^ (or w; I I) 

the 7/25ths 
factor affect 
prog: an-n f \ e>- 
( bM [ ty? 



n 



17 

26% 



3J> 
57% 



; 9 

I 

) 2 

I 

r 

I ' 
i ■ 

1 



ca^^^ i s t ^ i c r s hou T d hire Its own ps vc SO 1 i tru i services ond 

no t CO^ C roc t: , 

Contract J^or' Support Services outside of school ens/i* on'^ent ^o^ 
prO'VtJidly reta' ded, 

Wq Will red'jcc the nunber of Rani' II teachers to save money '^o' 
cent toc T I nc], 

Weir'^tinrjs are not hfoh enou^S to oe^n\\t us to co^^t -act fo- ser^/ice? 

The state needs to set up guidelines fo." cont-actual ser^/ice 
arranger;iertts • 

Ps ychol og I c5 ! se rv i ces wi H £>e cont i acted, 

Kd ■/ conv rac t fo^^ sc ^een i iT^ , DloceTient ^ s laf^ i nc ("vied I cal . pcdi at r ic . 
ai>a sor ja 1 wo, .er) , 

i^oi sure if there Is any fncentive to contiact for services. 



Scven/twertt y^ f I f rhs factor forces extension of periods, 

1'^ is too early to evaluate, 

T'\e 7/2S factor should be 'rore flexible. 

The 7/^5 facto^ increased programming flexibility. 

The 7/^5 factor decreased programming flexibility. 

The 7/23 factor has forced some chHdren to ?ive up art, P,£, i etc* 



P/_COm£NDATIO:;S 



Speech thei"apy needs T /l . 



:40 



13- Has there oeen 
any encou raoc- 
ment for you to 
rnc rease or de- 
crease the nu^ritjer 
of spec ? 6 J edijca- 
tton classes'^ 



23% 



1 



Has there been 
or c^o you expect 
any e^c ol- raaene^ t 
to alter t^.e nu::iber 
Cf ry 1 1 ^ t i me and 
part- 1 i nut* Spec r al 
educ^t ion classes? 



1^ 



^7 
71% 



I 



I nc; ease the -ut ic. 
Dec ejSt, rhc rat lO, 

The ratio should '^e chen^ied to ^ rarvge. 

The rai ro should be determined by th^ needs o' the siLjdent, 
tiDfe study of the r^stio ts ncocJetf. 

KeCOMKENDATIONS 

The 'at Jo should be determined by the needs o: t^e students* 

Thc^ ratio shOuld be changed by rhangin^; the instructional week to 
20 hours rather vhan the present 25 houf i ns t t uct i ona 1 week. 

Jrrcreaie the ratio from 7/25 to I0/2:>- 
Speech tnerapy Should be changed to lO/Zv- 

Increase in enioUment or number o^ classes is solely based on need- 
Yes, there have been subtle pressures to increase the numbers to 
the ma> imum class s ize to generate add! t lon3 1 F.T.E* * s . 

Ko nore classes; juSt JnCre^^se class sfze* 



Encouraged to increase the nurnber of full t ?me classes. 
We actu«My itoved from a part time to a fuM ttme c^ass. 



Has t^erc oecn of 
CO yoiJ Co. esee 

to tdenc i f > and 

as t.->i cpi i o^a I ' 



YES 


NO 


(N/A 




so 




! 


i*5/. 


i )6% 



j //COMMENTS 
) ) 



1 
I 

^ 1 




15- Has there been or 
do you fo'^esee any 
chan9e in at t i tude 
coward the Jdent ?- 
ficatlon ^nd classic 
( i cat ion and/or 
ass r cnment of bordc * 
line cases to specFa? 
^ education as a resuU 
of the FEFP? 



17r Have your responsi- fiZ 
bM i t i es changed as 
a result of the FEFP?|33% 



30% '37% 



ERIC 



.^o nd wayL :o ;;ej^erate norc f^-nds wfthoijt hv'\'{r>Q the* procj^a-TJS. 
Yes, Sifnpiy :o generate funds* 

5one principals were told to dec ease the number of teachers, but 
keep the same numbe'^ of children. 

JnC-eased incentive \s not because of fund inc. 

Increased Fncentive will operate to Tieet individual needs. 

Increased incentive to identify and classify Is due to the state 
mandate to s^rve all exceptionalities. 

Borderline cases are kept in the regular classroom. 

If the borderline is assigned to special education, he is assigned 
to the part-time classes. 



More reports , more f < n^nc la I respons J b! 1 i ty 
Revising schedules 

More responsibility on individual school principals 
Pressure on principal 

Exceptional child people want to feel out the attitude of 
prospective principals. 



Con t I nued: 



Have cthc' ^cj 

: USDO^S i b i ] I t i eS 

cnaoc.ec because.* 



Do vou "iQ^ \ thai 
Zhe po^ icy .owafcJ 
^1 mo and dSS rc^ 
\r:- z cache ^ 
teacher a ides , or 
para profess i ooa Is 
has or wi M c^^rice 
OS a result o^ t 
f L'ocj J nc? 



20, Has allocation or 
classroort supplies 
changed any Since 
last yea"'. 



I.: 



I 



2^% I 5S% 



n 



He* c n ( -p^t wo- i 

Ho e d ) St I jc: meet * .t^s nc5 r be a ' : ended. 

Teache-'S nave c pJpcr wo^^i^* 

Tcac ""e t now te.'^chFno ar: i*nd P*£* 

H^s not cnanoec' ycw Ou" w'H change noward hi jnc; P.ank Ml, 
i ne>rf? icncefj teachers^ 

Korc a p des f ec i dl tearf o i e^^ ' e ■■ s , 
Lad' i n . J n ncis f o su;*po ' t f>c ^ '^^On^eK 



£y?eriencecf an increase rn aUocattons, 
Experrencecf a decrease in allocations. 

As u ^e<ichc-- 'ains more experience, each add»tiona' yea'' her 
aHoccticrt wfll be reduced, if student !oac Ts held constant 

'Jc ht^ve experienced and increase, but unrelated to fundtn , 



one t c - eva i i^oj 1 * ori < 

'ifslO J '^d OLi t o*" I 

Spec i a I c t .aSScS j 

chor^rrek^ OS a [ 

u 1 t OJ the 1 

new f und I nc"^ • 



\0% 



is V ? J 0 I € 



I 

i 



lS7 



Some exceptional child prograrns will 
be cropped because of lac*s of furtcs. 



[ 



? i 




EMR c 1 1 1 d ren re-^a in i-^ S:>eci5] cTaSSeS lo^<^ef Si-r^ply to o^ncate 
r,T.£.'s, 

Under the r<T-£< 'L!n<5<ng forTtgla, fijsirjg or rria i ns t ream I ng Creates 
*" i name *a 1 h . 'dsh i ps < 



rj i ntd i ""orc rule needs ^re^^l^r clarit- 



RECOHHENDATiONS 



F*T , E. report i nc] form should be simplified* 
Remove the cost o^" livJn^ d i f ferent i a i s < 

All eycepttonal child education should be funded at the district 
level, rather than the school leveK 

ShO'. H offer an incentive to hire experienced* hi9her rank teachers. 
State needs more specific guideUnes. 

Child should carry his own werghtrnQ all day, even though he is 
rtsourced- 

Need a method to Include county level consultants in generatinq 

F.r.E.'s, 



G -i^c t.' ^ r^'T- jc r^j o rv. e>'^^^Cl: to i c'ent i : i e<:' , 
-i -^c i ^'-O'^l' s'ljy t o^^ i i^'en t i " i c j t p on , i: shouM reTiain i r» ;.^c 

P ebfT'. c \T j'e^ ;arr,cr ciasst;" id su^nc t unit. 

F ,7 . C - ^^111 ' ijrd ■ 0^ C 1 OW^ ^ rOC]u 1 rent; HI S , 

[,uIt^eMf>es jr?: Iwer th^n w^at teacKers were Informed I'^ey must 

CIcjs s s i Z€ c\j iJe 1 ( nes rieecl to t>e re i ns t3ted* 
Establish standard cufceWnes for special educst ion placerTient ^ 



fit |p<T t Dh) 


1 










Has the pol icy 
regorcllng the re- 


21 


73 


17 


J 


AsSfCt^od less freely bad ro jc^^u^ar class. 


ev^luat Ion and rc^ 
assfgnment of stu" 


1 




15% 


\ 


.'^(Orc placemCn:s are avarlaljle* 


dents into and out 
o- spec i^ 1 educd t i on 








\ 


E.^.R children rcmoJn in :h€ progran longer to generate funds^. 


progra^ns changed or 
do you foresee any 
changes as a result 








\ 


More children moving out of spccl^il education than rnio 
spec id 1 cduC£j t \ o.T. 


of the new funding? 








2 


E><pects children to be placed wl rhout psychological 
sc reen i ng 


5. did the Octobe r 


26 


Si; 


17 


2 


October deadline is too e^arly* 


dwcM i nc 0 ffect the 












i den C r f i CO t i ori and 


23% 


52% 


25% 




Rush to place students before tne dcadi »ne. 


closs [ f ica t [On and 












^ assignment of stu- 
cco dents into special 










There was placement , awo 1 1 i ng fu 1 ) cva lua t Ion . 












e<^uCut I On? 








1 

1 


Sone students were missed because of deadline*' 
Had difficulty in scttrng up new programs. 
Process for assig-nfricnt Is slow and laborious. 












RECOMMENDATIONS 










3 


Relate funding to programs, not a head count. 


6. Has there been 




52 


IS 


I 


No change. 


or win there be a 












change in the in^ 


36% 




17% 


2 


Will not let borderline cases In as readily. 


cent 1 vc to i dent i fy 












and classi fy chl Id- 










encouraged to get the classes filled up to generate dollars- 


rcn as c><ceptJona1? 








1 


increased incentive is due to the state mandate to serve all 
Special education children. 
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QUESTION 


YES 1 

■ 


NO 




/;cck:;ents ' 

1 


CO;i::ents 


(IvcS t ion 6 












cont i nued: 




















3 


Contact hours outside o^ clossroom need funding; for exa-^iple, 












time spent screenings inservice, etc. 


7- HuS there been 


11 




2} 




Bo rde r 1 i nc s tudcnt S wc re pushed into * he roor^s to fill t hem u 


or ^'^j 1 ] t!icrc 5 












change in attitude 






32;i 


1 


Too n^^^^ny were tdenttfied. 


towd rd the i dent j f i " 












cation and classifi- 








1 


No change 


ed t i On 0 F bo rdc r 1 1 ne 












cd ses 7 








1 


CI^^^ITiCation r\f rSA ^Or'^^^rlirG St^^dent iS not r> ^IttE^lv isc 












' t used to Ijc , howe vc r , this Is not ^ resu It of trie F»T«£» 


t f ond whon 




J 5 


AS 


2 


There rS a definite movf* t ^wa rd f^ulJ'-ti rnfi over oafj^ti 


borderline cases are 










classes Tor ENR students, thus it has reduced flexioJIity 


y& dss<gncd. co you 


it 3% 








*n the name of the dollar. 


th J niv there will be 












0 tendency to assign 








3 


Move toward fuil^tirne dosses. 


them to port*tlmc 












c Icsscs? 










Oepeods on needs of child. 










2 


Borderline coses are not assigned- 














9- Has the new 


36 


50 


25 


1 


Keed ^u i del i nes 


funding caused any 












change in closs s ]ze 


' 32% 




23% 


2 


District has not set mi n imum-miiximum class sizes. 










1 


Class size has do*jbled this year. 










1 


Too early to evaluate* 










J 1 


Class stze has increa^^ed to generate dollars- 












Resource room increased beyorid b-'eak even point. 
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::uEsTiot; 


YES 


T A 

' 1 V. 




y COMHEKTL 




'^UGSt (On \ 
CO ^l i jL*ed; 








^^^^^ ^ — ■- _ 4 

f 


RECONMEHDATIONS 


1 

i 

1 

I 


;<e- i nst i tute state f;.L' J del i nes for cliSSS sJrcS, 


!0. Is t^c SitXi in^ 
0 C 1 3St^ S 1 d 
r cS^^on^j i b 1 I i ; y of 
t he sa^ne oer Sonne 1 
pos i £ ion dS 1 : 




12/: 


^ — — 


County coordinato*" ooes It now, teacher did it before- 

^CS , tf)5 St<ite SCLS class ^J\ZQ, 

Are^ o'Ticc sets class sizf. 


1 ! , Shoo \ L chijnrcs 

o^ we i t ht i iT^-s 
o 

ERIC 


3^ 


?27. 




2 


Too early to Indfcdtc weightJncs Should' change. 




iUCOMMENDATIOWS 


r, 

2 
1 

)C 

i 
1 

] 

j 

t 


Increase a]} weightings. 

Increase EMK. 

1 nc rease TH:\. 

Increase ED. 

1 ncrease SLD- 

1 ng reaSe Sri, 

IricreasG for gJ Tted, 

Increase for physically handicapped. 



CUESTICN 


YES 


MO 








Question 1 1 
cont i nued : 












J' 




2 
1 
1 


Increase speech therapy 

t nc retSe V i su$ 1 1 y handicapped. 

Institute a weighting for slow learners.. 


1 2. H^s the al 1 oco- 
tton for classroom 
materials changed 
as a result of the 
new fundi ng? 


20 
16% 


39% 




3 

5 

: 

■» 
I 

k 


Reduced 
I nc reasec 
Unchan9ed 

Need funds to start new prograr-iS, 


^ 13- Oo you feel 
tn«3t part~t(me re- 
source roocTvs a 
preferable to ful 1- 
time, Sel f-cont5lned 
class rooms? 


32 


\U 
13% 


67 
5S% 


^# 


Depends on the needs of children. 
Abolish Self-contatn^id cUsscs, 
3oih have ad\'antOf;es 


ERLC 




RECOMH! 


:NOATiONS: 


1 

5 

5 
k 


Principals wiio are responsible for comprehensive planning 
arc looi^ing at doHarS Instead of children's n^^eds. 

Itinerant teacher Schedule is a geographic impossibility. 
Need consultants 
Need psycholof;! ca 1 services- 
Need funding for all types of Supportive services. 



GENERAL SUMMARY 

KEGULAK CLAS^KOOK TEACHEUS 
ALL COUNTIES 
36 INTERVIEWED 



TABLt 



CUEbHON 



YEb 



as 



Have there been^ or f 
CO ^ O'' ' cr-c^QC. ony ' 



NC 



11/ A 



COMMENTS 



chances in the ; \'Jl \ Itk \ S% ' 



'7 e-i-o i p rocedij res | 
as a 'trsult oi FEFP? 



I 



I i 



COMMEf^rS 



I /^RECOMMENO. 



I r^f 1 e> 1 bi n t V vindinr; wH 1 cavse la ge"- classes and lessen "he 
rossibiMry of usinr special eduratjon students baci into 

; 1 d r class: OO^- 

Psycholopists <:ave a)1 '^irst oraders a coordination a^^d auditory 
test- 
There »s not enough time to identify and classify children- 
It seems harder to s^t help from the county office- 

Formei-1y had to get pjrentai pei-nission foT referral. This Is 
no Tonce^ necessary- 

More time recjuired for evaluation- 
New boOkkeepJno procedure- 



RECOMMENDATIONS 



More standardized referral procedure* 



Do you feel 
t'"at unde*' t he 
new t (jr.d I ng pro 
rra.Ti there ore 
s t',-dents be i n9 
p JaCfld in spec i al 

C I ass rOO'TlS who 
col' Td ^unc t Jon 
equa 1 I y as weU 
in a reciular c^ass? 



! 10 
I 



20 * 

! 



16% 



Behav i Or probl ens espec ial I y- 

Beh^vio" disorders wOl. I d be better o^f in special educatJon- 
Closs Sizes are too lar^e 

If recular education teachers h^id lowe-- c^ass loads, they could 
worL with Some tyoes of exceptional chrldren. 



YES 



?>0 



,.uet i: I on : 
^ 3" t nuciC ; 



^'RECOMMEND 



Oo yOu ffc^\ that 
as a res'j 1 1 or 
FEFP so-.e stu- 
dents ofc not 
be inr ^iccepted 
l"or SPES' 



recommhnoations 



SLO shoijld be :cscli-ccc lotallv. 

Need due process tc p otect 'ecular teochers f*Of^ parents of 
exceptional children who need placement b^.z whose parents e 
placement - 



lad o" S -ace ^nd personnel. 

Classes riled. o; ' Slill h .ve chifdren tn*it need t e 

services of spec (3 1 educa t i on teachers , 

8orde line crises o e beJn^ placed in SLO and errotJonanv tind 
socially nalaU^usted classes. 

The new f[mctinc has caused !a^"cer class sJzes- 

p-OfjrdmS p ovJde for the mo^e severely handicapped. Dot nor 
tne TiioimaMy or borderline exceptionality who cou ' d r - of i t 
srnall amounts of tfme per week in an SPES class. 

Not enouoh t iir*e has passed to see the total effect o" r,T,E. 

So^de'Wne HMR studer^ts are not beinc served. 



GENEf<AL COHHENTS 



Ut^icjhrincs artr too low. 



Pup I 1 ■ t eochcr ratio too hicb* 



Not erous^i iime to * dt*nt r f y ;inC 
ploce lieiore t^ie October cc^C 
) i ne ^ 



2 We i oht i ncS s 'loi^ I d be I nc ''CdS ec in rccilar anc soec fa 1 educat i ori 

JSS roo'^s . 

1 ^c^nciinc; s.-.o^^id ^'oMow the cnlld* 

1 Lower t He pv:) i 1 - le^ic i^-c ^tit i oS ^ 

t Renove the 7/2* ^Bctor. 



of Table c 

SPEECH TmER/\p;5TS 

22 fr;yE.^vj£;;cO 



OuESTior; 


YES 


NO 


N/A 




COlW^NTS 


of stu(fer*t5 to specta 
educatJon a responsi- 
bility of the same 
personnel position 
last ye^r? 


16 

1 

72% 


3 


5 






2, Has the new fund- 
ing caused any devia* 
t tOp frox s^ate 
gi; i dii W nes regarding 
assignment of student 


I 

S% 

i? 


16 

73% 


5 

22% 


1 


Now seeing larger nunber of students for longer periods of 
t loie* 


3. Has the new fund* 
ing caused^ or wH 1 < 
cause, any ch5nc;e in 
Case load? 

ERIC 




7 

32% 


5 

^% 


2 
1 

8 
3 


There ore more students per case load* 

Increased case loads do not allow tine ^'or indWJd'jal testin 
program adopting, record keeping, progress evaluations^ 
conferences with parents and teachers. 

Groups are too large to t>e effective. 

No minlmutti or maxlmunv caseloads set. 




KCrUUnntril/A I 1 J 


1 


Caseloads should be decided by speech therapist not centra! 
off i ce. 



Question 


YES 


MO 


N/A 




CCWEtiTS 


^. Has there been. 


13 


& 


3 


1 


Less Incentive to Identify ond classJfy Since therapist ts 


or do you foresee. 










over-loaded with children. 


ony chtsnges in in- 




2n 








centive to identify 








7 


More Inclined to Include into therapy child whose probJens 


and classify students 










migSt not have wOrrOnted therapy. 


to "inrech th6 r^o v7 




















3 


"I'm trying to get nore students; t have a quota to meet." 










I 


No chan^je, but there Is a long waiting list of children who 












have been Identified but not placed. 


5- Has there been 












any chOngc in your 


8 


7 


7 


I 


There ha? been discussion of block scheduling. 


1 1 me "i ch^dt J 1 ^? 














36% 


32% 


32!i 


1 


More group instruction. 










2 


rmre ^^r^'WLurt^u ^i rii^ s^ii^vvf^ uuc ic^^uii^u ii utnuc r v * 












contact hours , 


OS 








1 


F.T.E. places constraints on scheduling. 










1 
1 


Lv Se * OuQ no 3 iTlO re V no n COU D i cO ^ v p r vV I / p t vTi cr nvU r a 












per week. 












RECO^iNENDATlONS 












Need .nore time for individual instruction. 


6# Have you seen 


5 


12 


5 


2 


Mo poliCy change, but a general feeling that chfldren should 


any change In policy 










not be dropped from speech until afier survey period. 


towa rd re- e va I ua 1 1 on 






23% 






and re-ass jgnment? 
























CRIP 












• 








* 





QU£ST 1 ON 






J»/M 




rn>'vF ^<T<;. 


l^ Hdj tnere been 
any change In 
al locat ion for 
mater *al s? 


*> 


15 
6S% 


5 

23% 


2 
2 


Severe shortaoe of nater*als ^nd te;<ti>oo;.s. 
Increase *n allocation ^or cl^sSrooo maJerfals, 

t ne Lne rap i a t c ucs n t rcnow any i no aDotj ' a i i oca c i on tor 
mater ia 1 5 . 






















I 


There should be county wide funding for speech rather than 
school funding. 










1 


Monies are needed to establish new speech therapy programs. 


8. Other? 








1 


Less time for fndWIdual therapy. 










1 
I 

1 
1 

2 


No time for working with the teachers. 

No time for hearing screening, testing* and diagnoses or 
speech problems . 

Too early to feel the fjM impact of the funding change. 
Talk only about contact hours^ no longer t^lk of children* 
tuallty Sacrificed for <3L:antity. 












RECOmENOATJOWS 










1 


F.T,E. contradicts the phMosphy of the itir^erar^t personnel. 










1 


Schools should have a workshop on F.T.E, 










2 


Relax deadl t ne. 


ERIC 













Quest t ON /f^RecoKMENDATtONS recommendations 



Question 8 I Seventy-five sSo^Id be the nrtaxi™m caseload, 

cont I nucd: 

2 Change contact hour concept* 

1 Need F.T,E, time to work with parents* 



as 

CO 



ERLC 



of TASlE 7 

GUJDAnCE COUNStLOr.:> Ar;0 PSYCHOLOGISTS 





Iyes 


[ NO 


\ 
1 




1 CO.'^.^^ENTS 


! , Hj5 ;:iere :>een, 
or do you foresee 
ar.y chenc;;^ \n the 
refer ra 1 process? 


1 

f 
1 

1 


! 

3S 


T ^ 

r 

4 

, -'^^ 

1 


1 

1 2 

I 
r 
! 

1 

\ 

. 


I 

Placing children in SP£S on tc-.^porary b^SiS uotil p5 y r^.cl og ^ 1 
c^n L)e oi>tG Tnccf* 

Sc-^eeriinfj has chanocd- 

Experienced 1Jr^3o increase Jn nti.^iber of referrals. 
Do not have adequate psychological services. 


Z. D 1 d the October 
deodl 1 nc o ff ec t 
the ident, i f I cat i on 




17 




2 


^ LflTiUf^n ^l4JCrCW LMI LVi' udd^d^L y\*,z Tt- ill ail tUf C ^^liViuLf^ 

funds* 


or cl^SS 1 f 1 cat ion 

^ V ' J L kJ I 1 b J 1 


35% 


in. 




3 


Pressure to identify before deodlme f rOrri p r r nc fpo I S 


if 








1 
1 


Increased cless size 

*':fychoIor;?sts have become afn^ost tottiMy dfo^nosttc* 










//RECO.MMENO, 


RECOMMEMOATIONS 










1. 


Move Survey period to Noveinber 


3- Arc rhere cny planS 
to chonoe your 
e-ploynent Cont rac t 
dazeS? 


c 

13% 


19 


21 


1 


Hove discussed Scpplemenr for extra hours after school or extend 
to eleven or twelve months — nothing definite* 


ERIC 













c tore o- i St rlct 
ru j dc } ( nes re^ia rd i ng 
ebb I .-^oneiit of students ? 



5, Has there been^ or 
do you J'or'esee. any 
chance yri lOcentWe 
to i ^ent T f y and 
c lass i f y ch* Idren 
as except "onal? 



30 
65% 



I 



?4 

f 
I 



31% 



15 

;3% ! 



7 

15% 



H£S there- been, or 
do you foresee ^ any 
chancie irt attltode 
toward ident i f i ca t lOn 
and classification^ o^ 
borde-' I I ne cases? 



t 



I ) 



1 ' 

2 

I ^ 

I I 

! 1 

I 

I I 



17% 



3C 



6b% 



17% 



Has there been, or 
CO you "oreSee, a 
ca'^ge r pol Jcy 
towa rd ro-eva 1 ua - 
: lOr^ atid ossi^n- 
^ertt out o"" Spec ia 1 
cducat 'On because of 



J5 I 
I 

76% 



6 

13% 



I 



r.uidel ines a.^t^! rhvz edhetf^rice. 

Have deviated froni gulcJelines rn screenioc SLD chrld'^eo. 

Pressure to I ave ciilciren ?n sr^ecid? ed. classes 
More tn^entive to ideiit»fy. 

AniTcipate a greater rncerttive although no increase yvt. 
More classes a^e available 

F.T.E, has wrecked EKH resource room concept 

Made peop 1 e awa re of nee<J for early identfficatfon, 

1 nc reased tendency to ass r on border IJne cases to fuM-t*me specrai 
educat ron. 

P 1 nc * pa I s tend to i^e i nc M ned towa rd p lac * n? the borde r I f ne. 

Any chHd W'-jo *s different behaviorally wIJI become suspect for 
behavror d>sorders class. 

Re-ass J^nment out of special education *s down 50%* 
Sone resistance froffl regular classroom teachers. 

More concern is directed toward gett^nc students io, not getting 
t >eTi oii t . ^ 



HdS : Sl^j t been . j 

O'' do \o\ ^or eseo , f 

a c^^ "^f * n you . F 

cesc lOdd because f 



YES 



' 1 * * 

wilt r rK- J . a t 

tcxc H i r i nc <3rid ] 

as s > cnment oi" ^ 

Stwippof t rSonne 1 ? ) 



1^ 
3C^ 




* Cas^ lojd Incensed bec^^use o-' loss o: staff -nonbcts. 

1 Have more ^dmfni s t -at [ ve duTics l>ecai?se o'' ^cc::ional staff rei- 

L 

i _ _ 

I Ther<; will be a need ^or additional support pe-soanel ^s ^tud€n 
are I dent i f i ed . 

I 

j F.T.Ei. operates acarnst the srna It school who needs to Sire a 

J psycholoc is t , 



f RECOMMEND. ■ ^^ECOMMENDAT ( ONS 
1 



N^jTiber support personnel should be increased. 



^10. A?e there any ! *7 ' ^ 

orogra-^s yotj \ 

might add, delete ' 37% 

O*" c cibfne? I 



11 

59% 



1 



i I 



Af^ainst isolationist st-'jcture of special education, 
I Need individualized procrams. not nore caterories. 



rRECOMMENO. 



RECOHMENOATrONS 



I Addrtion o^^ a slow learner category. 

I Delete the varying exceptionality caiecory. 

I Add learntnq disabilities ior lunio^" hJgh. 

j Initiate new program for severely neu '-ol ogi <^al 1 y Impajred. 

( Add to vocational programs. 



QUESTION 


YES 


NO 


N/A 


//CONMENTS 

1 , =J 


COWENTS 


11. Are there 


some 


10 


15 


21 




Prifnary concern now Is 


how much money can be generated by a given 


we 1 9ht i r\QS 


wh rch 










Student, not concerned 


with teacher caseload. 


should be 


changed? 


22% 


33% 
























RECOmEMDATlONS 












I 


Increase weighting 


for 


hospital and homebound.^ 












3 


Increase weighting 


for 


EmR. 












2 


Decrease weighting 


for 


gi f ted. 












2 


increase weighting 


for 


basic education, K through 3, 












1 


1 nc redse weight ing 


for 


£D. 












1 


Increase weighting 


for 


SLD. 












2 


Increase weighting 


for 


deaf* 












I 


Increase weighting 


for 


socially inaladjusted 












1 


Increase weight ing 


for TmR* 












1 


increase weighting 


In vocatioaal/technicaU 












I 


SPES children should ^^arry their own weighting all day. 



t 
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c: TASLE 
1 l:,T^: 



:UE$TION 


YEb ! 


r;0 r^/A rrCOKKL:,T^ 


1 , Does yO'J 




1 . ' 








have t cor^y^* 






her:5 JVC? wr i 1 1 c^^ 




2 


i J n "Of > t. S 



















:opv r'Vc'^ 



4H C Pr^EPARc;^ THE ri^^r; 

rALACHct : Educational Si.'perv i sot- 

Teac he . ; ccvei^ t > :r>a [ ^n^J vOca L i on j 1 ;'COr I e 

DCZIcK: Te^^che^ ccTi-nlttecS 

f^rPHE^lSCK/ School prrncipcl 

SLiiLAKD St MARIANNA; T^^ache^s, bcSe<i On Pes ign for Da i I y I i v i 

riOi^iOA STATE HOSPITAL: Educational team (directors of training and 
ediJTetio:! ^^c coo:'<J J r uto^S OT ac^^dernic and vocatronal procfra-ns). 

CO^\M£NTS 



(FSH) Plan is for fiscal year 
(FSH) E<fucation tCdm prepares plan. 

(FSH) Education program »nitiated with employment of director of 
trarnino and education two years ago, 

(FSH) The phySfctan orlnyarDy decfdeS who eniers the educatfonal p-'oc'^arn, 

(FSH) There a depa tniental , not i ns 1 1 lut rona 1 , plan. 



Cue ST I ON 



YES 



NO 



3< Are the c r Iter la 
for el J gib il i ty for 
students enter »ng 
the ccJucot lonal 
program Specified 
in wr < t i ng? 



t1 
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WHAT AR£ THESE CRtTEftIA FOR ELIGIBILITY AND FO*-^ I DENTJ FI CATION AUD 

Classification or stuoehts for the educational programs? 



(Apalachee Correcttons Institution) The Reception Center at L^ke 
Butlen-does the testing. They are 9iven the GATB and GVR tests. 
They are grouped by academic standing. If not ^ high schoo! 
graduate* he is enrol ied twenty hours weekly in basic courses, 
and twenty hours in vocational courses. If he is 6 high school 
graduate^ forty hours in vocational courses, 

(Arthur Dopier) AM students go to school for at leas: half a day. 
When a boy first enters the reception and orientation cottage, he is 
staffed and asked what he wants to do; he Is then placed in the program 
that best meets his needs. Work Experience Program; (I) must be a 
minimu:D of 1^ years of age: {2) must be in the 7th, Bth» 9th, or 10th 
^rade; and (3) must accept "work" as ^ part of the educational progra^n* 
(This program is used in Ueu of a vocational training program placement 
for students who are younger than 16)* Diversified Cooperative 
Training Program; (1) must be l6 years old; (2) most be m either the 
11th or t2th grade, (On the job training must total a minimum of 5^0 
hours of supervised work during I80 school days). Opportunity Program: 
criteria include i ncor r i gibM i ty» truancy* f"unaw^y, family control 
problems, medical problems, minor law violations, under 12 years old* 

(Florida State Hospttal) After physician referral, patient Is inter- 
viewed by education staff and his records reviewed; then he is tested 
and placed, 

(AJyce McPherson) All students are put in education progr^rns after 
receiving and orientation (usua)ly one week), 

(Sunland at Karianna) (l) must be a resident; (2) based on Individual 
needs assessment* 



Question S 


1 RtSPCxSES 




7. What arc che 
pr lor f t y educ5 1 I on<» 1 
programs of the 
!ns t i tgt i on? 


1) 


(ApoluChee) Priority ^ \: Voco^fonal Priority // 2: &csic pror-r^^m ^ 3: Literacy 
p rogrOn, 

(Do2»er) Teacher- and o:her faculty priority eroas ar<;: 

1, Visitation 2, Professional K^adinc 3- College course crec^t ^, S^;t^ject uroe 

conferences 5. Florida Accreditation procedures 6- ReaciJriL; vrorWShop 7. HeGlih 

rurriculu^Ti (S ta r,d J fe r^) Use of mobile science labs 9- Behavior nocf ; f led 1 1 on using 

the Token System \Q. Individual S-2 Modules lU BuMdlng curriculum, materials 

12. DIrectinc sL^^cienr ;nte;ns 13- Seri^lnur on plcnnlno 1^^. ^.onagonent of cKR students 

15* Infonrtol ussessmcnt oT [-<iadin9 level. l6- Reality therapy 17, Tecimlq^^es 

oT 1 ndl V i du5 1 i zed ; nst ru^ t i On 1^ i t^ork i ng with the soc J o * 1 y rn:a lad [ us ted c i 1 d 

15- DYS te^ciier workshop 20< Understanding of druo uL>use ?U Coordination of sc[^ooj 

program with home 1 1 f e of 3 tudcnt 22. TeifCh i n^ sex educut j O-i 2^ , Cu r Cu 1 um content 

rruaterlals avdMable throi^ch rDQZ 2h. Values c U r i f i cot s on 25. Human relations 

26, SkM!s in use of Media Center 27- Prooram plonnfn^ 2';. G?oup Jeader training 

20. Orientation new icachiirs 3^. Comp c'^enslve education;*! plonn^nr- 3'* Hloher 

order que5ttontn9 skills 32. Wor'is or vocollon3l Information 33- Dlacjnoslng and 

prescribing for basic <"cr.icd 1 ct i on 3^- Planning educational field trips 35* Under* 

standlnn stote rules and rcguJat^on (Tor education and state err^ployment) 36. Building 

techniques for staff evaluation 37* Effective use of audio-visual equipment anc 

materials 3G, Developing effective gi-oup procedures for clas^roo-rt use. 

The DYS seir-stu(fy evaluation resclted in the Bureau of Education naming the fotlowlnc 

areas prlortiy oreas for the 1573'^7-+ year: 1, Professional educational staff 

2- Acadenij c 1 nst ruct Ion 3- Vocat i ona I i ns t ruct i on ^, Spec la 1 re:^3d ia 1 p rcSrafrrs 

5, Para-profcSs lonal SLtiff 6. EnrlChnrjent prorrans 7. St^ff cfevelopmcnt G, Health 

education 9, MecJta center IC. Evaluation 11. Pilot projects 12. Supervised work 

exper lence p ro^rarr-S 13. Acc red I tat ion, 

(Florida State Hospital) I. Chronological oge twenty or below Z* Residents apt to 
eligible for Immediate release 3. A progra^ii for forensic patients, The rest of the 
population 5. Based on rndividua] needs 6, Establish vocational training areas 
7. General education 



(KcPherson) The program Is geared to the student , rather than prority pro^rani; there are 
priority students- 



lu€^ t i on 7 



3, What is th 

p I ocess for 

t hese pr lor 1 1 1 es? 



5p Has this 
process been 
s pec 1 f I In 
wr f t i no? 



10, What plans 
i f any, are there 
ro r add i no or 
deleting programs? 




12 

2 N/A 



YES 

21% 



( L^ur* 1 ;nc) P ; t or i t y p r o-J I'^J-^is i nt t ot-^j ; b^s I ^ S;".C( I *j 1 ct'tjCOl cn wirtc _ 

Tht: highest priority Is t^t iJtjni own hal ] , Hopes a re to staff tfi I s p rOc r'^ci wh I c h nocds to hire 
twcnt y odd * t i onj i dssoc la 1 0 \ -bt rue tors , 



(Apalachee) Determined by need 

(Ooztcr) se}f study: educational needs established by teachers; process not Inwr*t*rto^ 

(Florida State Hospital) Priorities determined !arce1y by funding sources {>-e,, CA less than 
twent y beCaus e O^ rede ra 1 g rant rcgu I at i 0ns) * 

Director of education; In^rorr:^!^ edvjcational coordinators and directors get together* 
(HcPhersOn) Foijr learnina l^Us; prepared study i^its, 
(Sun 1 and) Based on i no i v » dua 1 f^eeds , 



NO 
5 

3o% 



N/A 

16 



COMMENTS 

(iunland) In the philosophy 



^RESPONSEi 
13 

\ N/A 



COMMENTS 

(Apalachee) Most plans for the vocational program-^more structure — more school formalized 
entered* Possibly an are^i technical school. Need more foroal trainlnc. Practicing 
teachers are not certified. 

(Dozier) Al'IO body 'e::>air plannt^t for 7^"^?5- Remedial re^dinrj pro^ra^n, Desire remedial 
rna th* 

(Florida State Hospital) 1, StHl in organizational phase; don ^ t plan to delete any. 
Still developing plans, 2, Add a sheltered workshop for N^;, 3- Expand vocational 
tra^ninc areas- p E^"spand personal adi^st:;^ent prooram 5* Netc more pesonr^el \n each 
0 rea - 



QUESTION 




KIIiPONSE 


Qaestion 10 




(hcPhcrson) No deletions. Add vocational courses for both boys and girls. ifrrprove aci:<icrfitc 
educa t * or^ cow rses , .. 

(Sunland) Expand existing programs. Multiply handicapped pro^rsr:*.. 


1 ( , Who cencra 1 1 y 
i nl C iates prOSram 
changes? 


■ 

13 

1 H/A 


{Apa lochee) Educat » ona I superv isor 

(Oozier) Administration (from recommendations of self study, visiting committees, OYS) , Teachers 
(Florida State Hospj ta 0 Edacat ional teem wUh di rector of t ra Jning and educat Ion as Jeader* 






(MCPherson) 


Sgpe ntendent and/or principal and teachers. 






(Sunland) Sta ff--d» rector of education and training* 


1^. Is there a 
wr 1 tten pol J cy for 
h i r 1 ng or 

assessing teachers 
and staff? 


YES 

79% 


NO 
2 


N/A 
\ 

n 


! COWENT 

(Apalachee) Have a state personnel board* Assessed annually* on a state mandated 
form. Have certain specifications 

(Dozier) Kast hold Rank III certificate in Florlda- 
DYS evaluation form used for aSsessrrtent. 

(Flo.'ida State Hospital) None othdr than DHRS policies* State certification. 

(McPherson) At present, the staff is hired when there is a vacancy, has a collage 
degree* and is ^ certified instructor. Evaluations all made by the principal^ 
once a year, 

(Sanland) Must meet criteria established by Division of Retardation. 
No assessment tool used consistently. 

(Oozier) Currently attempting to devise the*r own form for assessment, 

(McPherson) There are so^e long term employees who need course work to update 
their training, as well as^ inservice training. 
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QUESTION YES 


NO 


N/A 


COMMENTS 




U- there a g 
written policy --^ 
for hiring aJdes ^^^^ 
and pardprofesslonaU? 


k 


5 


2 
1 


(Dozier ) FolJotv state rules "and regij la t ions . 
(Sunlancf) FoMow OhRS poWcies. 

(Apalachee) No aides or pa raprof ess i ona 1 s but badly needed. 
(HcPherson) The principal ma:*.es decisJons. 


1^. Do you have 1 2 
an orientation 
program for your 86% 
educ-^t ional per- 
sonnel 7 


7% 7% 




(Apalachee) Two wee^ prOfjranft, genep-^Uy six sesstOns; at least orie day 
wits the Custodian (guard), 

(Dozier) Three day orientation during first twowee^s o^ employment 

(Flo, i da St^t e Hosp i t^il) A two day or J entat ion for a 1 7 sosp i ta 1 
onployces. A or>c d*:y additional program for educational personnel* 

(McPherson) A five day period of observation and training by supervisor 
staff and other faculty. Group orTentatlon, work days: rnservice 
t rai n ing; tea cher ' s meet Ings - 

(Sunland) Done on the job by curriculum coordinator and prlncipal- 
(Florida State Hospital) No pro9ram for educational staff other than 


ISi. Are inservice 
t ra i nl ng or work- 
Shops held for 
cducdt (onal personnel? 


- 

3 

86% 


0 

0% 


2 


(Apolachee) Three days annually Over cje^ieral subjects, sucn as math, 
social studies, Engil^ih, genera 1 workshop ^ mus i c , rec reat lon- 

(Oozier) A master plan for inscrvlce training was dcvelopcci by a 
comrnlttcc and implemented by Tlcle 1 funds- V/OrJvShOpS ^or last year 
i nc ludod: V i s i C^t Ions , acc red I tat I on , v-^ri 1 1 n^^ DCh^ v I ora i obj c<:t i ves , 
prescriptive teac-ling, use of Jr^dlvidua* instruction* behovlor ^Todifr 
cation, and I nii t ruct ional deve 1 op^Ticnt . Th>s year So fa r wCrl sriops have 
covered reality t-^ierapy, value orientation, and acc red! tar Icn. 
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Yc-S 


NO 


K/A 












(Florida Sicto H05p:t'3l) 1, A variety — r.i; 1 d evCry week on Fridd/L. In 
voc^iliOnal are^js spOn^^Orcc Lty VR, 

(McP-^erSon) 1, Flln^, director of :r^lrin5 progr<iT:i, I(,-cCLir«s, Glasber*5 
Reality Therapy. 2, University of Florida coursos in betiaviOrul "TfOd r f ! Cd t - on 
curriculum. 3. Until recently, £i t ra I n i n<j orfrccr from tne local college held 
^uch work:;^ops. Local community college offers some courses in technical 
subjects . ^ 

(Suntand) Book and eilulpment representatives. Vision consultant; inventory 
devcl op:T»ent ; fire prevention; behavior rtodi f i ca t i on* 

(Apalachcc) Do bav*i professors that cotiC here fro*:! the Unrverslty of SoL:h FlorI<ia. 


16. Arc i n&t roc^ 
t ion^ I personnel 
virtqu i red to t^ke 
ovtsi4e coo rse 
ifOrk to rnd } nta\ n 
thel r pos i t lOnS? 


6 


5 

36% 


21% 


(Apalachee, Oozier, .*icPhcrson, Sunland) In order to moint^iin certification, 

(Florid^i State Hospital) >iot required. Encouraged but not rcctulrcd, believe al! 
all instructional personnel are takino courses. If contracted fro:n the public 
school , thcy must, however. 

(McPhcrson) The instructional personnel is encouraged to take rcfrcshcr courses 
in related subjects, and, especially in child relationships. 


17. tn your ecJ- 
OC^t ion prOgr^ni, 
wOu J d you vO ony 
objections to being 
subjected to the 
same rules and reg- 
olat ; ons o- the 
put>I ic schools? 


8 

57% 


5 


1 

7% 

f 


(Ooxier) Hot opposed where rules and regulations are appropriate, and arc followinci 
the<n at present as per State taw 1.^59.2$. If It wi M in any way limit our f le^<Ibi Ij 
then wOu I d object strongly. Ooesn^t want 0.0. to tel J us what to do when " 
publ'C schools were part of the problem. 

(norida State Hospital) U^elcomcd;thc disadvantages far outweighed by the ad- 
vantages (funds). If *7iore ^-noney, no Objections. More acceptable if more like 
publ Jc schools. 


ERLC 








(rtcPherson) because of the nature of the students and reasons for beJno at this 
school, it cannot be expected tf^t the students will respond as in a "norr-^l** 
school situation. It depends on how this type of institution would be funded; 
equitable, suitable funding for serving the needs of the individual should come 
first. 



Guest I CN 



cont I nuccl; 



(Sunl^nd) New funding program would no: allow :he flexibility thot now c^^ists 



tS. How Is your 
education program 
Integrated t nto 
the cotat treat- 
ment programs of 
the institution? 



ftECOHHEUOATlONS: 



(Apafachee) Look at it all as being equal# Priority Is based on need, trying to flU a ^l. 
(responding) in their education, 

(Dozier) It's one and the same. Total integration. 

(Florida State Hospital) Minimal integration into total prograrvi. The tecrr* structures the 
pat Tent 's day • Tota 1 treatment , 

(hcPherson) The total program is gro;jp oriented; the lab teacher also conducts reality 
therapy sessions. There are feed back nieetirigs every day- U'el J-incagratcd; a tnajor elenent. 

(Sunland) Major part of total treatftient progran- Works In coordination with cott^^e life and 
their programs. 

(Flortda State Hospital) A budcjet needs to be assigned to education anu education needs more 
Jnput into its formation. 

(HcPherson) Better trained personnel. 



19. What do you 
th ink needs im-^ 
proverT:erit most In 
the educat ^on 
p rogram of the 
Ins t P tut ion? 



13 

respondl ng) 



(Apalachee) Forrnalized vocational prosrafns--now it Is Orply done when the need arises. 
On-the-job t ra I n 1 ng, 

(O02«er) Need rriOCQ 1 nd 1 v r duo 1 i rat 1 On. Offer more vocatjon.3t programs. Need to reach k?ds to 
make value judgements to see conse*5uences of his own behavior. Need rr.ore coordination between 
institution and comciunity. * 

(Florida State Hospital) Meed a specific education budget. Need to be able to advance through 
state career lines (i,e,^^ an aide with experience and training mi^ht move up Into ed, tr^ 
positions). More personnel. 



ERLC 



■ QUESTION 






Question 19 
conC P nucd; 




(r^cPhc r son) Tt\c cciLicatior^ proc;ia.T; is -nos: InacfeqjCtc tc needs or t'lt; liludcv-^tn. 
tnro^ln^nt fluctuates constantly (175-230); mcrc rca^*stic atti^jdes Qr\d funding s'^^O'jc De 
adopted to serve tl^e needs oF the youn^ people ossl^ned therein. 

(Sunland) Current programs need expansion. More mul t I-hand i cdpped programs. Need more 
foe 1 1 p ty space* 


20, What factors 
would be most 
hcl pf ul towa rds 
obtaining these 
improvements? 


12 

[ respond i n^} 

2 
N/A 


— ■ ■ — ; ' ~- — ' V 

(Apalachee) Operate witl^out a budget every year. Have a te<:r) treat-^ent concept* Seed half 
time acaden;Ic and half time vocational programs. Problems: of 33 trades taught^ oniy S are 
of the fornr»aI(2ed school center type. The others are classified as on-the-job* 

(Dozler) Need ^.ore qualified personnel. Need good tiOison people between com^nfty and 
institution. Need funding based on AOM rather than AOA* 






(Florioo State Hospital) Help from C>^O.E. regarding meetings, developments, etc. An educational 
budget; more visibility. Staff and money, 

(HcPherson) Personnel with training for this kind of Institution* Weed "^grandfathered" personnel 
or insist they update or qualify through refresher Courses in this specific area or education 
for this Institution, Increase salaries so properly trained personnel will be attracted to the 
institution^ Reduce class slies^ Improve funding to meet classroom needs (i^e*, textbooks)- 

(Sunland) More money and personnels 
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GEMERAI. sukmary 

^>^' TABLE 9 

CHRS iNSTlTUTtONAL UJTERVtEWS 
k] Classroom Teachers 



Question 



1 . Do you have any 
ass ; stants? 



YES 



59% 



NO 



lit 

3^% 



H/A 



IF YES, HOW HANY? \h' COMMENTS 



3 

7% 



Is your class room 
s \ re adequate? 



38 
95% 



2% 



5% 



COMMENTS 



Not educ3 1 1 ona 1 a J des ■ bu t 
on-thc-war^d '^psychoIoqicaT' 
aides. 

Use older students 



Oft IF YES, HOW 
MA NY FULL -H M£? ! 
(pe r teacher) 
One in every )ab 
or class. 



ft RECOMMENDATIONS RECOKMeNDATlONS 



^ COMMENTS 



COMMENTS 



This varies fro^ri room to room and is 
also dependent on how many students 
th<>re 3rc ?n each cottage* 

But would 1 e moi'c stora{;e ''oom - 
new butldinn plans. 



Do the supplies and 
equ ipment you rece Jve 
meet your ins t ruct ional 
needs? 



36 

88% 



10% 



1 

2% 



Felt supplies and equipment were more 
than adequate. 

Needed un i<5ue sujjpl les that are difficult 
to find* 

Makes a lot of hor^emade supplies because 
market lacks certain types of Iterr^s, 

Would like Some A/V equipment and 
typewr i ters . 



QUESTION 



fY£S 



NO ! K/A 



Is, the re 

of f rc i 0 I wr i t ten 
Curriculum for 
your p ro^ram? 



iS6% 



2% : r/. 



Oo you feel 
that the students 
are receiving the 
type of educa-- 
t i onal pr09ram 
they need? 



28 
6S% 



7 j 6 
17% 



Use Ellen A. ThM:l*s ucSi<^.r\ £o£ 0^ i K L t vj 

Ran .,e of abili'ries coo Creat :"or a Sint:le curricuiur); 
use individual i^ed profjrarn 

Officicil GEO course of srudy 

1 r progress 

Basic Electronic book tests include Job Sheets 
Lack VOC6 1 i ona I counsel J ng 

Situation is improving, cettinr^ closer lo oool 

The usual stay is on the average of ^ months; little 
t fme to work with student. 

Gear more toward student's vocational needs 

Several of our children are MR- we cannot meet their 
needs 

Need reading clinicians 

Need remedial services In all areas 

Cou rso des i gned for hand i capped; t rucr fa mers ^ 
hort J cu 1 turc et c# 

More flexrblo way to get equipment to work local 
cooperation with store. 

Developed by way of NRC and practicality 



t> RECCMnENDATlONS 



R£C0WENL.ATIOf.S 



Ciuestlon 5 continued 



Lonoer class time; 3 periods* 
m* nu t cs t^iCf^ 



Sc'iecfule cl^iiiScS In arts ond C;o:;s, 
fT^usTc, P.£. , reniedial reedfnr 



Need (Tiore *"Ontent 

Need new positions; new classes to 
meet needs - 



QUESTION 



YES 



NO 



N/A 



/r^COMMENTS 



COMMENTS 
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Do you feel 
that al 1 
I nd < V idual s 
in your *n' 
St \ tut lOn J n 
need of an 
educac ion 
program are 
recel V i ng 
inSt ruct ion? 



30 



73% 



5 

22% 



2 

5% 



2 
2 



I 

2 



Unsure, but knows ^he Institution Is makino an effort to 
Inventory all the clients. 

Institution does not have enough personnel nor facilities 

Most students are only in the classroom for 3 fnonths each 
year, but may be in other types of programs. 

All students receive some kind of instruction 

The studcots are receiving the 4<ind of education they 
need for the Short period of t Irre they are there, 

Socie refuse prograa 

Must have physician's okay, cannot serve client who Is 
not referred. 

Work protjram is just work^-no training. Mandatory ^if 
no high SCi — to 6th grade level. 



Question 



7. In yOUr education 
pros ram, woul d 
yOu have any 
objections to 
being subiected 
to the same rules 
and regulat Jons 
as Che publ tc 
school s? 



CO 
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YES 



NO 



16 

33% 



16 

33% 



N/A 



9 

22% 



^'COMMENTS 



COMMENTS 



lOoes not know much about school ctistrict operation 

j Public school ''♦iles and rec^ulaiions of DOE mi^ht be 
ros 'i. r Ic t r ve anc would laci. flexrbilrlv- 

Public school funding and distribution is 20 years behind 

Would mean inadequate space and rnaterials 

Lack of academic and personal freedom 

Could not serve as many people as need service on 
one-to-one bas Is . 

Feels program is in need of state gutdelrnes- 

Yes, as long as It would be relevant to the need of 
students placed at this instirution* 

The public school did not work once for these children, 
so how will It work in ^ d If ferent place. 

Programs are individualized here* not so in public schools. 
E;<cept for permissive attitude of schools, meet requirements 



iSfftECOMHENOATlONS 



RECOMMENDATIONS 



Need total treatment program, not Just a school 
Would need different schedule than public school 





Question 


. - >_ ... 

SUBJECT a.^::as 


8, What were the subject 


6oUy parts and body lools 


Social studies 


areas the teachers 


Trdnspor tat ion ca rr i ers 


Sc Jfince 


taught nt the 


Identification of foods 


Hath 


i nst r tut ion? 


Communlcat ?on tools and 


P.£. 




use 


Cusrodla I 




Phys ica 1 educat ion 


Automobile Mechanics 




Siielter and natural 


Ho^e Appliance Repair 




eav 1 ronments 


f'>ath--Sc t ence 




Past imes 


Basic Principles of Hath 




Concepts of language 


£ lementa ry (Soc la 1 Areas) 




V QCo 1 1 on a I p ro9 rums 


E J s h 




Cutwa rd Sound 






General educat ion review 






All basic academic subjects 





Question 


AVERAGE # STUDENTS 


^^'COKMENTS 


COKMEMTS 


9, How many students 


FSMH— 


5 


Also has interactTon groups with 5^-7 


did each Ceacher 


AO — 9-lS 




Work with about 18 students per day (average) on a 


have Tn his/her 


A0HP--18.67 


1 


class? 


Acr --2^.5^ 




one-to-one basis (this applies to most of the teachers 


-1. 


SAM 




who work on a onfi-^to-one basfs). 






1 


Shop activities extra 



QUESTION 


SU3JECT AREA 


# OF STUOENTS 


^^COMMENTS 


What do you feel 


EMH 


6 


I 


wOutd be the 


TMH 


I 


optimum number 


Voc. programs 


3-8 




of students for 


General Ed. 


25 


12 


teaching your 


Soc iai S tudies 


10 


subject area? 


Sc Tence 


15 


I 




Hath 


10 




Hath 


6 


3 




Auto Mechanics 


10 






Home Appl iancci 


10 


I 




Kath-Science 


20 




Basic Math 


15 


2 




Elcm. Social 


15 1 






Engl ish 


20^-25 





COMMENTS 



10. 



More than one causes too many d is c ract Tons , 
but one to one has advantages and disadvantages 

Leave it as is 

Could increase It up to 15 

Reduce to 5 or 6, 

Reduce the number of students to 10. 

There should be no more than 25 In a class. 



CU£STIOn 



K/A 



1 1 . How ( s t he 
cu rn" cu 1 um 
devel oped? 
(sumnna ri ze) 



12 
II 



16 
2 
1 
1 
1 



All adapt artd ui*e Ei len Thiel 's Oe*^ ! f or Do j i y L I v f nc^ 
The prorjram *s developed t>y The stjff. 

Proorarr: b^islcally des i cned by teachers for individual needs ^ 
(exception is G£D which is taur;ht for test usin'T state ^c'opted 
texts and T^' ^ .'ogr^ms plus Individual work, ^s needed). 

Curriculum committee 

Worlds hop fju i des--D i vi s ion of Correci ions 
Develop lesson plans--s irtiple to complex 
Teacher 

Teacher devel oped--- rev j sed '6£--^ppro\'ed by JriStitution and :he 
0 i VI & i on of Correct ions 



QUESTION 



N/A 



jVCOHMENTS 



COMK£NTS 



12- 



How do you 
assess whether 
you r s tudents 
have achieved 
the goals out" 
I irted in your 
cu rr icul urn? 



12 



15 
I 



Pre and post test or inventory, t>ased on teacher observation 
with check 1 is t . 

Pre and Post testing of aptitu<Jes, Each student tested !n 
individual subject areas when they leave* 

Weekly quizzes and six week forn5S--proc;ress filled out--check 
1 ist also used. 

For GEO. rerju\ar ex^m given when student seems ready. 
Some assessment tools are still in forriative stages. 
Pre and post testJnc, 
Teacher observation 

Shop--day to day observations and daily record of time and progress 
Monthly exam and final exam- 
Academic Areas — teacher made tests. 



GUEST I ON 


N/A 


//COMMENTS 


COMMENTS 


1 3* WhJt do you 
thtnk needs 
improve/Tient 
most in the 
educa 1 1 on 
program o^ 
t he i (%s t » - 
tut Ion? 
(s ufnmdr i ze) 


I 


6 
I 

3 


More staff 

More st^ff. ibout 10 teachers servinq J:00 students on a rotating 
bas 1 s - 

More coordination (at Interview tJne, prOgrar:^ was Ijcktftg, and 
coiTtmun* cat i ori a principle) 

Otf:"ercnt s^'.affinc? patterns 

Setter t ra^sportat Jon for NYC people 

More certified and cjua^l i f i cd personnel 

More A/V materials and equipment 

More facility spacer I.e.* clessroorns 




2 


5 


Vocat ional programs 




I 


2 
1 

5 
6 


Staff needs upgrad i n5--scme are very incompetent 
Staff relationships are at a low ebb ^ 
Readinq program 

t- 

More practical apprO^ch-^meet everyd^iy need. More personnel, 
(teachers meet certification and evaluation by s ejperv isor) . 
Crowtfed classes* More flexible way to obtain malerials. 
Some for disciplinary act;On are withdrawn from class for 15 
to ^5 days. 






#REC0MKENDATIONS RSCOKMENOATI ONS 






I 


Longer class periods 






t 


Institute programs in arts and crafts, music, P.E. , remedial 
readinq, library prOgra.T)S, A/V, 






I 


More time In the Institution, 



CUEbTION 


N/A 


i^fRE COMMEND 


R£C0MKE^'0ATIO^tS 


OuestJon 13 
conC !nue^: 




2 


Group treat/nent; more carry-over wt:h cottage real Uy-therapy sessions 
Kore prOQramS for the my 1 1 r-hand rcapped population < 
Current proc^rams need expansion 
More referrals from many sources 

Need more positive attitude towards education In the facility 

Expand present System 

Kore basic education needed* 

Mo re spec Ific crite rta ^^oa 1 s and obj ec t i ves for educa 1 1 on * 

nor e p rou ram> 7or aou 1 1 5 

Add program for MR in forensic unit* 






^COMMENTS 


COMMENTS J, 


1^, What focrors 
would be the 
most helpful 
tCMards obtain- 
ing the Im- 
provements 
1 1sted above? 




6 
1 
I 

1 
1 

3 

2 


Money 

Hard to find people who want to live In this county 

Nepotism TawwITT hurt* because everyone is related* 

Pay an aide to transport NYC people* 

Adopt a vocational education curriculum* 

Divfs lon-wlde in^-service 

Short courses 

Hire reading specialists 

Money; budget, personnel and materials for Consumers Education* 



GENERAL SUMHARY 

of TABLE 10 

OHRS STUOENTS* 
38 iNTEftVlEWEO 





YES 




N/A 


iSf COMMENTS 




V# Di<i you get 
to civoose the 
cUssCes) that 
■ you are enrolled 


7 

ISK 


28 
77% 


2 

5% 


I 


(Floridd State Hospital) Not particular courses but general ared. 


2* Do you fee) 
that the classes 
chac you are 
enrol led In a re 
.hetptng to prcpar 
you for later 
life- 

0 


31 
31% 


& 

16% 


3% 


2 
1 


(ApaUchee Corrections Institute) No because I've had 11th grade 
before, this is elementary. Hold back on what 1 can learn- Already 
a high school graduate. Give me a chance to catch up what 1 used to 
know. Picked up on reat^tn^ and nwth better. Let's me understand 

Have tD ^0 or ncss up my tine for early out"-on parole. Just go to 
ci3SSf never oiscuss wnai we re ooi"9* Keao Dettcr* jpeii oeiier* 

(Florida State Hospital) High school education helpful in emptoytnent 
later* 

(FSH) Has already been helpful- Hcpe.to go to college. 




RECO.WENOATIONS 


1 


(FSH) Want easier jobs. Want J^ore practJcal courses. 


,5^ ^ov^ y^u 

:5et enrolled In 
class here? 

Students from S< 
; at Harianna were r 
:TKe fluestiorrs wer« 


niand 
ot int 
deeroe 


srviewed. 


2 

iate. 


3 
t 


(Apalachee) All were assigned because of testing at Lake Sutler or here, 
(Arthur Oorler) 

On tlic basis of the charge you are assigned to a cottage; eacn cottage 
has the same classes, 

1 was asked about my future plans and then placed here. 



dUESTI ON 


N/A 


^COMMENTS 


COrJ^^NTS 






k 


1 took 3 t es V - 


continued: 














Ass i 9ried 








( Fiortda State Hospital) 






3 


Doctor referred or recommended* 






1 


Do not know* 






2 


Heard about it on ward and asked to be enrolled* 








(Alyce Mcpherson) 






I 


All girls go to the same classes* 






5 


Edch cottage group goes to the same laboratory class; the student !s allowed to 








decide on the other classes. 


^. Hew were yoo 




12 


(Apaldchee) All assigned to present classes* 


chosen for the 








pdrt tculd r c Idsses 






(Florida State Hospital) 


yOo are in? 




1 


Recommended by doctor, approved by educational staff* < 






1 


■Test ing 






2 


Do not know* 






t 


Past history. 








( McPhe rsonl 






1 


Student with hearing problem asked to be placed where she wotdd get help; her 








request was honored. 






h 


Except for required work^students may pick the others; sewing was picked in 








this instance. 






2 


Same as above except typing was picked in this instance. 










mc 











N/A 


t 

^COMMENTS 


COH«£MTS 


5. How many hours 




1 


(Florida State Hospital) Hot enough 


per day do you 








spend in class? 






AVEIVVGl HOUi'^S SPEfJT IH CUSS: 








Florida State HospitaI-3.5 








Apalachee Correct tons-7 








Dozier-tt.OS 








McPherson-5'5 


6. What do you do 




. 12 


(Apalachee) Kost students interviewed either went to free time or P.E.; they 


the: rest of the day? 






were able to choose for thernselves. 








(Dozier) 








G rdjo d 1 ^ ctj^^ t on 






5 


Sdsketbdl 1 








■ 














2 


R AS. M 






t 


Arts and crafts 








(Florida State Hospital) 






1 


Read 








OcciJrta 1 1 arts \ t v 








On ward^^T.V., read 








n U 1 K 
















Church on Sundays 








Wa iki ng 








Industrial therapy 


o 








ERIC 













//CCMMEMTS 




* Question 6 
continued 




k 

1 

1 

1 


(McPhe rson) 

fiaXk around outstde, shower, go to the movies, canteen, wdtch T.V. (Some of these 
3ct!vities are off campus. 

Group recreation 

Play cards, pool, dance, duties taken care of, i.e*., laundry, clean cottages, 

jroup t'ccre^ition, wotch T,\/, or go to the canteen. Generally allowed to choose 
activities after school 

fn addition, one student works off-c^nipus. 


7. What do you I Ike 
dbout your classes? 


h 


s 

■ 


(ApalcJchee) 

Just math. Keeps my mind open, lets me think. TIno to Cdtch up on things. Try 
^o learn what I can do. Prefer Pric^ary l""£n^3llsh. Time to think, better myself, 
rime to think about what I'm doInQ. Learn more than 1 know now. 


w 




2 
9 

8 « 
i 

/ 

■ 


[Do:cI er) 
Joth i ng. 

heading, Work at your own pace. Teachers help uS, Learn how to ^et along with 
1 eop 1 e , A ca dem i cs , 

[Florida State Hospital) 

Lutet; everyone's Interested, Can change task if bored. Like to learn what's 
happening on the outside. Films, Writing stories and poetry. Teacher, 
Jew vocabulary. Not too much work, 

^McPherson) 

Jomething to do, particularly likes a typing class. 
In addition, the wOrk and pace appear to be well liked. 


ERIC 









<iU£STIOK 



N/A 



//COMMEMTS 



S. Wb3t don't 
you like obout 
your classes? 



5 
5 



ERIC 



Teochers coulf! do more tl^n they arc doino now# Only hove tt.ree 

years to iniprovc. If not, parole Stops- Iccchcrs do just witat they like; 

don't take tifne to explain; quick to criticize- 

Cl^ss \s too slow. Like English, but teachers ^renU helping me- 
You can do what you like. TcQchers can't get cjlong. 

Students complain mostly of Slow uninteresting teachers or teachers who 
aren't teaching- 

(Dozter) 

Doesn't understand the Content. English- Math. I like them all. 
(Florida State Hospital) 

More needed^ Can't get into library- i^ore v^orU outside of class- 
Would lik^ rnore different classes (music, spead reatjing) - Too m^ny 
peop'le in class. 

(Mcpherson) 

Dislike for math, repetitive. Dislike of low ]evel classworlt (Uth grade) 
SofTiettmes the work is too hard, the classroom, too noisy. 
The teacher who does not explain things well; or who recjuires the student 
to use o text or dictionary. 



